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ABSTRACT 
Tadzkiratul Husna, 2019, Improving Students’ Reading Comprehension by Using 
Story Pyramid Strategy at the Tenth Grade of SMA PMDS Putra 
Palopo. Thesis., English Study Program.Tarbiyah and Teachers 
Training Faculty, State Islamic Institute of Palopo. Advised by Dr. 
Muhaemin, M. A, and Syamsudarni, S.Pd.I., M.Ed. 
Keywords: Story Pyramid Strategy, Reading Comprehension, Narrative 
Text,  
This research was conducted to improve students’ reading comprehension 
by using story pyramid strategy at the Tenth Grade of SMA PMDS Putra Palopo. 
The problem statement of this research was “Is the story pyramid effective to 
improve students’ reading comprehension at the tenth grade students of SMA 
PMDS Putra Palopo?”. The objective of the research was to find out whether or 
not the story pyramid strategy effective to improve students’ reading 
comperhension in narrative text at the tenth grade students of SMA PMDS Putra 
palopo. 
The research applied pre-experimental method. The subject of the research 
was X class consisting of 25 students. The research used total sampling technique. 
The instrument of the research was reading test. The data collected through giving 
pre-test, treatment, and posttest. After collected the data the researcher analyzed 
the data by using SPSS 20 to computed the paired sample t-test. 
The result of this research showed that teaching reading comprehension  by 
using story pyramid strategy was effective to improve students’ reading 
comprehension. It can be seen from the mean score of posttest was higher than the 
mean score of pretest (77.00>42.60). The result of statistical analysis for level of 
significance 0.05 with degree of freedom (df) = N-1, where (N) = 25, df = 24. It 
was proved by t0 (count) was higher than tt (table) = (20.961 > 2.064) and the 
probability value was smaller than α (0,00<0,05). It indicated that the alternative 
hypothesis (H1) was accepted and the null hypothesis (H0) was rejected. By using 
story pyramid the students were easy to comprehend and got the detail and 
specific information, determining the main idea and identifying the inference and 
vocabulary. Story pyramid also made students more active and creative in 
learning process. Based on the result of this research, it can be concluded that the 
teaching reading comprehension  by using story pyramid strategy was effective to 
improve students’ reading comprehension. 
 
 
 
 
 
 
 
 
 CHAPTER I 
INTRODUCTION 
A. Background 
Reading is one of the language skill that cannot be separated from other 
language skills because the students' ability in one aspect will support their ability 
in mastering the others. It is important educational goal, as without reading, one's 
language would not improved. From reading, the students transfer an information 
or knowledge and linking someone idea to other.  
 Reading is an exercise dominated by the eyes and the brain. The eyes 
received the massages, and the brain has to work out the significance of these 
message.
1
 It means in reading activity, the reader have to connected between her/ 
his eyes and brain to get the meaning of the text. The reader has to think critically 
about what they read to understand the text. In order words, reading is about 
process interaction between the reader and the written material to get some 
information what the reader need. 
In order to be a good reader, the student has to keep practicing more and 
more. “Good reader are active reader".2 Active reader which is means that they 
could asking questions, comprehend the text, identify all the information from the 
text. When good readers read the texts, they are likely to making connection 
                                                          
1
Jeremy harmer, The principal of English language teaching, (New York: Longman, 
2002). 
2
Nell Duke K and David Pearson, What Research has to say about Reading Construction, 
Third Edition (International Reading Association, 2002), p. 205. 
 
 
 
between what they read to their background knowledge and previous experiences. 
Thats helps them to better know what they are reading. On the other hand, 
struggling readers tend to move through the text without processing the material 
or making connections.
3
 Its mean the reader can make a prediction while they are 
reading. 
Now days, students not only read one kind of text. But also they interest 
either about fiction or non fiction text, continuous or non-continuous, printed or 
electronic. Also text presented through words or text presented through images. In 
comprehending the texts, the students mostly learn about  how to draw on their 
personal, social, cultural and academic knowledge and experiences in order to 
read and interact with the ideas in the text and the ideas and reactions of other 
readers.
4
 It is identified that skilled comprehension requires efficient application 
of all these processes, along with the development of strategies to understand 
sentences, paragraphs and whole texts. 
In recent years, research about effective reading comprehension instruction 
has helped educators to understand that learning to read is a complex process and 
requiring knowledge. RAND Reading Study Grup noted that reading 
comperhension involves four componens: (1) the reader, (2) the text, (3) the 
situational context. The reader is refers to who doing the comperhending, the text 
is about the reading material (stories, nonfiction collection, etc).
5
 The activity 
                                                          
3
 June Preszler,On Target: More Strategies to Guide Learning ESA Regions 6 & 7 Grades 
4 - 12 , Education Specialist, (SD Education Service Agency Black Hills Region) 7,p. 5. 
4
Alison Davis, Building Comprehension Strategies: for the Primary Years, (Australia: 
Eleanor Curtain Publishing, 2011), p.3. 
5
 Chair Snow C,  Reading for Understanding (Towards and R and D Program in Reading 
Comprehension), (Santa Monica: RAND, 2002). 
 
 
 
refers to the types of comperhension task, skill, strategy, or concept the reader is 
attemping to perform (discovering the author’s main idea, understanding a 
sequence ofevents, thinking about the character’s intent in a story, etc). 
Reading comprehension ability is becoming very important for the students. 
The students are expected to be able to gain information and knowledge from the 
text that being read. The understanding of the text is including the ability of the 
students to find out the main idea, specific and detail information, making 
inference, and understanding meaning of word.  From the preliminary observation 
and some interviews with the English teacher and some students at grade X of 
SMA PMDS Putra palopo, the researcher found some problems. The problem 
specially was related to the students and the teaching technique. The first problem 
related to students. That can be identified as follow: First, the students lack in 
comprehending the text and less mastering vocabulary. It caused the students have 
difficulty in  describing the detail and specific information from the text. Second, 
the students are not interested much in reading English. The condition made the 
student felt boring and sleepy during the teaching and learning process. The 
second problem related to the teaching technique. First, the technique of the 
teaching not interest much for the students. They said the teacher only asked the 
students to read the text and answer the comprehension questions provided in the 
textbook. There was no strategy in teaching learning.  Second, there was a low 
interaction between the teacher and the students.  
Based on the problem above, strategies help readers better understand what 
they read. The researcher proposes one strategy in reading that can be used to 
 
 
 
improve students' comprehension. The strategy is Story Pyramid Strategy. Story 
pyramid is one of strategies of graphic organizer that researcher use to teach 
reading comprehension. According to Macon, et al in Teaching working explained 
that story pyramid help students to pinpoint highlight of a story and describe the 
important parts of using limited number of words. The requirement of brief 
responses stretches students' thinking and it is fun.
6
 It is supported by Lenski as 
cited in Anggella,  he stated that story pyramid strategy is a strategy designed to 
helps students with story comprehension, and could also be used to focus on 
characters, setting and story problems.
7
 It can be assumed that story pyramid 
strategy help to describe the detail information from a story, such as the main 
character, the setting, and the major events in the plot can be comprehended. The 
purpose of this strategy is to provide opportunities for students to practice reading 
skill with the teacher. After reading activity, we want students to focus on 
clarifying their understandings and connecting the new knowledge to prior 
knowledge.  
Based on the explanation above, the researcher would conduct a research 
under the tittle:  Improving students’ reading comprehension by using story 
pyramid strategy at the Tenth grade of SMA PMDS Putra Palopo. 
 
 
                                                          
6
Macon, et.al., Comprehension Strategy,http://contentreadingwriting.wikispaces.com, 
Story pyramid.pdf (Acessed on September 25
th
 2017). 
7
 Angella Novitaningrum , The Implementation Of Story Pyramid In Teaching Writing 
Narrative Text For Eighth Graders At Smpn 2 Sidoarjo , (English Education, Languages and Arts 
Faculty, State University of Surabaya). 
 
 
 
 
 
B.  Problem Statement 
Based on the description above, the researcher formulates the problem 
statement as follow: Is the story pyramid effective to improve students’ reading 
comprehension at the tenth grade students of SMA PMDS Putra? 
C.  Objective of the Research 
The objective of the research is to find out whether or not the story pyramid 
strategy effective to improve students’ reading comperhension at the tenth grade 
students of SMA PMDS Putra. 
D.  Significance of the Research 
  This research hopefully would be useful both theoretically and practically, 
as follows: 
1. Theoretically 
The results of this research hopefully can be used as verification of the 
previous theories about comprehending English reading text. 
2. Practically 
a. As information for the English teachers to improve their reading 
comprehension teaching and learning process and to choose the most 
appropriate teaching method based on the students’ problem. 
c. To be reference for the next researchers who will take the 
students’difficulties in comprehending reading text as materials in their 
research. 
 
 
 
 
 
E. Scope of the Research 
 The research was conducted at SMA PMDS Putra Palopo and the focused 
of the research was to improve students' reading comprehension by using story 
pyramid strategy at the tenth grade students of SMA PMDS Putra Palopo. This 
research was limited on topic about narrative text and the kind of narrative was an 
imaginary text.  By discipline, this research was under applied English language 
teaching. By content, the researcher used four aspects of reading comprehension. 
Such as: determining main idea, making inference, finding specific and detail 
information, the understanding meaning of words. By activity, the researcher used 
story pyramid strategy in teaching reading comprehension. 
F.   Definition of Term  
 There are some terms that are used in this research and to make it clearly, 
some definition of terms are presented as follow: 
1. Reading comprehension is an activity of the students to understand and find 
out the important information from a written text.  
2. Narrative text is a text that happened in the past and has a purpose to entertain 
the readers or listeners. 
3. Story Pyramid  strategy is a reading comprehension strategy to guide the 
students in finding out the important information of the narrative story by using 
limited number of word. 
 
 
 
 
 
   CHAPTER II 
REVIEW OF RELATED LITERATURE 
A. Previous Research Finding 
The first  previous research was conducted by Febriana Triswandi entittled 
Improving Students’ Summary Writing Ability Through The Use of Story Pyramid 
at SMAN 1 Tegaldlimo in 2014/2015 Academic Years. The design of this research 
was classroom action research. The research object was X class consisted of 31 
students. The finding showed that  the result of cycle two achieved the criteria of 
success. Story pyramid improved the students’ summary writing ability in two 
cycles from the percentage of the students scoring ≥73 was 56.66% in cycles 1 to 
80.65% in cycle 2. Besides that, All of the students were easier to write and most 
of them were active in the teaching and learning activity.
8
 
The second previous research was conducted by Anggi Gania Putri entitled 
The Effect of Using Story Pyramid Strategy on Students’ Reading Comprehension 
at State Senior High School 1 Taluk Kuantan Kuantan Singing Regency. This 
research used Quasi-Experiment. The finding showed that the students’ reading 
comprehension taught by using story pyramid strategy was higher than students 
reading comprehension without using story pyramid strategy of the tenth grade of 
Senior High School of Kuantan Kuantan Singing Regency. The result of class 
                                                          
8
 Febriana Triswandi,  Improving Students’ Summary Writing Ability Through The Use of 
Story Pyramid at SMAN 1 Tegaldlimo in 2014/2015 Academic Years. Thesis, (Muhammadiyah 
University of Jember, 2015) Acessed accessed on May 31
th 
2018. 
 
 
 
experiment is categorized as very good level (80.15) while the result of class 
control is categorized as good level (70.74).
9
 
The relationship between those researches above with this research was 
talking about the using story pyramid strategy in teaching reading comprehension. 
While the differences between this research with the previous researches above 
was about the design of the research and the kind of the skill was used.  The first 
research used CAR (Class Room Action Research) and focused in teaching 
writing, the second research used quasi experiment and focused in teaching 
reading comprehension and this research focused on using story pyramid strategy 
to improve students’ reading comprehension in teaching  narrative text. 
B. Reading 
1. Understanding of Reading 
Reading is basicallay no less important than the other language skill 
language skill because Reading needed not only in the learning process but also in 
everyday life.  Reading is the skill and activity of the reader of getting 
informations from book.
10
 Its means, reading is involves the activity of the reader 
when read a book in order to get a new information. Reading can be defined as an 
interactive process between the reader and the the text which leads to 
automaticity. During this process, the reader having interaction and used varieties 
                                                          
 
 
10
 Sheria Ayu Indrayani, The Effectiveness of Story Mapping in Improving Students’ 
Reading Comprehension of Narrative Text , Thesis , (UIN Hidayatullah : Jakarta), p.6 
 
 
 
kind of knowladge in determining the meaning of the text.
11
 Definition reading 
also presented by some Experts. According to Grabe as cited in Sheira said that 
reading is an ability of the reader to draw meaning from the printed page and 
interpret this information appropriately
12
. Its means in reading activity, the reader 
read the text and understand the meaning of words, sentences, than making 
connection about it.  This activity being a part of comprehension. Savage and 
Mooney clearly said that reading is about relationship between the reader and the 
piece of written material that they read
13
. Its means there are specific purposes 
that delivered by the writer through the written material to readers. The rader has 
the role of giving meaning to the words and sentence he/she reads in order to 
build knowledge . 
2.  Teaching Reading in Senior High School 
Reading as one of the four skills has always formed part of the syllabus in 
the teaching of English and students have to  excellent reading to read for pleasure 
and mostly master in academic content. In senior high school, teaching reading 
should follow the basic competence and standard competence they are provided 
by indonesian goverment. These competence are writen based on curricullum 
which is applied in the particular school.
 
 Teaching reading in senior high school is more complete than junior high 
school. There are many various types of texts in English, such as narrative, 
descriptive, recount, and many more that students are required to read and 
                                                          
11
 Hesham Suleiman Alyousef, Teaching Reading Comprehension, journal, The Reading 
Matrix, vol.5, no.2, 2005, p.144 
12
 Ibid,. p.6 
13
 John F. Savage and Jean Mooney. Teaching Reading to Children with Specific Need 
(London: Ally and Bacon, Inc., 1997). 
 
 
 
understand the texts. from Each text has different characteristics, there are social 
functions, generic structures, and language features. But, by having a lots of 
experience in reading, students become active, purposeful and independent reader. 
In reading activity, students in Senior High School  faced some difficulities 
in teaching learning process. It can be concluded that most of difficulities because 
they less in comprehending the meaning of questions.
14
 In this case, the students 
make a lots of mistake english reading comprehension. The students also afraid  
about more concern with getting correct answer than with the more important 
process of how to get answers.
15
 The students also face difficulities because they 
still having poor vocabulary. While vocabulary is the main aspect that very 
important component to understanding the text that being read.  
3. The Problem of Reading  
According to jeremy harmer in the book the Practice of  English Language 
Teaching, there are a number of particular problems in reading. It consist of 
language, topic and genre, comprehension task, and negative expectation.
16
 
a. Language 
Language is the main problem in reading activity. Especially about The 
lenght sentence. This more difficult if the reader want to understand the 
text well. It means, If the reader do not mastering much vocabulary or get 
number of unfamiliar words in the text , they will get great difficulity in 
                                                          
14
 Zuhra, Senior High School Students’ Difficulties in Reading Comprehension, English 
Education journal 6(3) ( Bireuen : Almuslim University, 2015). 
15
 Ibid,. 
16
 Jeremy Harmer, the Principle of English Language Teaching , Third Edition, (Harlow: 
Longman, 2002), p. 203-208. 
 
 
 
understanding the text a whole. In other  hand, they Have to  recognize a 
high proportion of the vocabulary without consciously thinking about it.  
b. Topic and Genre 
Choosing an interesting and best topic is an important thing to get 
students’ interesting. Its help the students be better. One thing that caused 
the students having problem about reading because the students feel 
unfamiliar with the kind of the genre that they are dealing with.  
c. Comprehension Task 
Sometimes, such task appear to be testing the students rather than helping 
them to understand. However, the tasks that tend to test students will not 
be an appropriate way to accomplishing the students’ improvement in 
this skill. Sometimes, text or the tasks which accompany them are far too 
easy. 
d. Negative Expectation 
Sometimes, the negative expectation is felt by the students when they are 
reading. They tend to think that they are not going to undertand the text 
because it is bound to be too difficult, and they predict that the whole 
experience will be frustating. 
4.  Assessing Reading 
According to Brown in his book language assesment principle and 
classroom practices said that in assesing reading, there are four types of reading 
 
 
 
performance that consisted with various organizing assesment task. But, this 
research would explained three types. It can be identified as follows:
17
 
1) Perceptive Reading 
Perceptive reading tasks is about grouping of discoures. Such as letter, 
words, puncuation, and other graphemic symbol. In designing perceptive reading, 
the assesment task including reading aloud, written response, multiple choice, 
picture-cued items. 
a. Reading aloud 
 Reading aloud is read the letters, words, short sentences by loudly one by 
one.  
b. Written response   
Written respon  is about an evalution of the test takers’ by carefully. 
Determining its source what might be assumed to be a writing error, for 
example may actually be a reading error . 
c. Multiple choice  
Multiple choice is about a format task that consisted of same/different, 
circle the answer, true/false,choose the letter, and matching pictrure.  
d. Picture-cued Item 
Picture-cued Item task is applied by showing a picture in the reading test 
and given the test takers’ an instruction such as picture-cued 
identification, picture-cued sentence identification, picture-cued 
true/false, picture-cued matching word. 
                                                          
17
 H.Douglas Brown, Language Assesment Principle and Classroom  Practices, (Pearson 
Longman: California, 2003) p. 189-206 
 
 
 
2) Selective reading 
Selective reading is category of assesment format that used to test the 
vocabulary and grammar aspects of reading ability. It consisted of multiple choice 
(for form focused criteria), matching task, editing task, picture cued task, gap-
filling task. 
a. Multiple choice (for form focused criteria) 
At this selective level of reading, the format of the task have little content 
but might serve as vocabular or garammar check. 
Exampl
e: 
 
 
 
 
 
 
b. Matching task 
At this selective level of reading, the format of the task involve matching 
the word. The typical of instruction might be: Write in the letter of 
definition on the right that matches the word in the left! 
c. Editing task 
At this selective level of reading, the format of the task involve an editing 
the grammatical or rhetorical errors. The typical of instruction might be: 
Choose the letter of the underlined word that is not correct ! 
He is not married. He is _________________ 
a. young                             c. first 
b. single                             d. a husband 
 
Oscar: Do you like champane?  
Lucy : No, I cant ______________ it ! 
a. stand 
b. prefer 
c. hate 
 
 
 
d. Gap filling-task   
At this selective level of reading, the format of the task is about to create 
sentence complication item.  After read the part of sentence, then 
complete by writing the phrase. 
3) Interactive reading 
Interactive reading is one of designing asessment task which combination 
between both of form-focused and meaning-focused. The kind of the text is little 
longer. It types of assesment consisted of cloze task, Impromptu reading plus 
comprehension questions, Short answer tasks. 
a. Cloze task 
Cloze task is one of the types of reading asessment that related to the 
integrate assesment. It designing of the test which make a prediction of 
paragraph. This combination of an abilty of listen, speak, and write . 
b.   Impromptu reading plus comprehension questions. 
This is one of the type of reading assesment which used an instruction “ 
read the passage and answer some question below!” . The set of 
questions is about the main idea, inference (implied the detail), 
supporting idea, vocabulary in content, supporting idea, etc. 
c.   Short answer task 
Short answer task is the format of multiple choice question that following 
reading passages. The following question might appear: 
a) What do you think the main idea of this passage is? 
b) What would you infer from the passage about .... 
 
 
 
c) etc. 
 
C.  Reading Comprehension 
1.  Definition of Reading Comprehension 
According to G. Woolley reading comprehension is the process of making 
meaning from text with the purpose to gain an overall understanding of what is 
described in the text rather than to obtain meaning from isolated words or 
sentences.
18
 Furthemore, Pang pointed out that the process of constructing 
meaning is the process in which the reader combines their prior knowledge with 
the additional information from a text, draw the meaning of words, and connect it 
to reach the clear understanding of the written text
19
. In other words, it can be 
stated that comprehension is own skilled of reader for understanding and 
constructing the new information based on the printed language. Reading 
comprehension of interacting with the printed language should be comprehension. 
Its means the reader must understand what is read and its the major aspect of 
reading process.
20
 Based on RAND Reading Study Group, “comprehension 
entails three elements:  
 
a. The reader who is doing the comprehending 
b. The text that is to be comprehend 
                                                          
18
 G. Woolley, Reading Comprehension: Assisting Children with Learning Difficulties, 
©Springer Science +Business Media B.V. 2011,   http://www.springer.com/978-94-007-1173-0 
19
 Pang, S, Teaching Reading (Brussels: International Academy of Education, 2003). 
20
Rhoma Shintauli Surbakti, The Effect of Story Grammar On Students’ Reading 
Comprehension, International Journal, Vol.6, 2017. p.21. 
 
 
 
c. The activity in which comprehension is a part.”21 
As students comprehend these texts the students learn how to interprate on 
their personal, social, cultural and academic knowledge and experiences in order 
to read and interact with the ideas in the text and the ideas and reactions of other 
readers. They get the information they read and integrate it with their own 
thoughts, knowledge and experiences to help them make meaning  from the text. 
They also develop their ability to respond to the ideas  presented in the text and to 
think critically about what they are reading. This involves developing knowledge, 
skill and an understanding of  processes and strategies that enable developing 
readers to read with  accuracy and understanding.
22
 Jeff Zwiers suggested as cited 
in June, these following six basic habits of comprehension: 1.Organizing 
information by constructing the main idea and mentally summarizing 
2.Connecting new information to background knowledge 3. Making inferences 
and predictions about what comes next 4. Generating and answering questions 5. 
Understanding and remembering word meanings 6. Monitoring one’s own 
comprehension.
23
 
From the definition above, reading comprehension can be concluded as the 
ability of the reader to understanding the statment that delivered by the writer, 
getting and understanding the detail information from the text.  
2. The principle of Reading Comprehension 
                                                          
21
 Chair Snow C,  Reading for Understanding (Towards and R and D Program in 
Reading Comprehension), (Santa Monica: RAND, 2002), P.11 
22
Alison Davis,Building Comprehension Strategy:for Primary Years, (Eleanor 
Curtain:ASouth Yarra, VIC 3141 Australia,2011),p.3. 
23
 June Preszle, On Target: More Strategies to Guide Learning ESA Regions Grades 4 – 
12, Education Specialist, BHSSC 1925 Plaza Boulevard: Rapid City,2006,p.4. 
 
 
 
Maureen presented in the book ten principles of reading comprehension that 
every teacher should know. They are: 
a. Comprehension is about the active of constructions meaning by the reader. 
b. Most about comprehension comes from studying good readers. 
c. Comprehension is all about good teaching. 
d. Motivation is a key factor. 
e. Explicitly teaching a variety of reading comprehension strategies build students' 
reasoning power. 
f. Vocabulary development is essential 
g. Students should read a variety of types and level of text.  
h. Constantly check for understanding. 
i. Push students to comprehend at deeper levels.24 
From the ten principles above, it can be concluded that there are many 
aspect that should be undertood and applied by the teacher in teaching reading 
comprehension and as we know, every the principle is related one another. 
3. Teaching Reading Comprehension Activity 
According to Lauren and Barbara, there are three activies that must be 
applied in order to build students’ motivating and interesting in teaching reading. 
These activities as follows: 
 
1) Pre-reading Activity 
                                                          
24
Maureen McLaughlin, Reading Comprehension: What every Teacher Should Know, 
Reading Teacher, vol. 65, no.7, 2012, p.432-440. 
 
 
 
Before reading activity, First the teacher should give students time to make 
preperation about what they are going to read. This activity  help students’ to 
make comprehension better and help students to understand the kind of the text 
and significant number of vocabulary that accur in the text. These acctivies about 
students’ background knowledge, draw on students’ experience, develop interest 
and help students in making predictions and teach the essentil vocabulary to 
understanding the text. The designing examples of following activities  sauch as: 
Brainstorming learners feelings/ experiences of ideas/themes linked to the story 
some way, Introduce essensial vocabulary using visual, sketches, and ralia. 
25
  
2) During Reading Activity 
The main purpose  of this activity is focus in micro-skill and strategy of 
reading such as scanning and skimming for specific information, reading for the 
main ideas, using prodiction skill , reading in detail and inferring the meaning on 
unfamiliar word, identify the keyword of the text.
26
 
3) Post Reading Activity 
In post reading activity, students given an opportunity to react the text in a 
personal way and to go beyond the text its self.
27
 Its means, in post reading 
activity students have a time to measure the students’ ability and competence by 
answering and qustioning exercise which given by teacher.  
 
4. Factors Affecting Reading Comperhension 
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There are many ideas of the factors affacting reading comperhension 
proposed by some expert. Below four factors affecting reading comperhension are 
presented : 
1) Background knowledge of the text  
Students’ background knowledge of the text is one of the main factor of 
effecting reading comprehension. In order to comprehend the text, the students’ 
background knowledge is nacessity to help the reader in making connections 
between  about what they already know to the text what they are reading. 
Background knowledge contain the readers’ world experiences and literacy 
knowledge. The relationship between both helps the students become active 
readers and improve their reading comprehension.
28
 
2) Affection  
Affection factor includes the students’ interest, motivation, attitudes and 
beliefs. According to Dennis as cited in Abbas and Narjes, learners interest and 
motivations are important in developing reading comprehension. If the readers 
find the reading material monotonous, they will have a lot of problems in 
concentrating on their comprehension. This can lead to a lowering reading 
comprehension among the readers. If the reading material is interesting for 
learners, they can easily understand it and can remember it clearly.
29
 
 
3) Vocabulary Mastery  
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Whether or not students’ have mastered vocabulay skills affect their reading 
comprehension. The text mostly have an unfamiliar word for student. in other 
hand, to understanding and gain informations, the students must be able to 
comprehend a familiar word with other words within a text. Mastering vocabulary 
includes recognizing a word’ part of speech, definition, useful context clues, and 
how it functions in a sentence.
30
 It can be concluded that vocabulary mastery is 
essential to reading comprehension. Because, it is impossible to understand the 
text if the readers do not know much about a significant number of the words in 
the text. It means, by mastering much vocabulary, the reader can construct the 
meaning of the text easily  
From the theories above, it can be concluded that reading comprehension is 
not a single process. It is a complex process which is affected by some factors. all 
of those factors relate to each other in influencing the reader’s reading 
comprehension ability. 
5.   Strategy for Reading Comprehension 
According to Brown, there are 5 such strategies in teaching reading 
comprehension as follow: 
 
 
 
1) Identify the purpose in reading. 
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Before the students is asked to read, they have to know what the purpose to 
read. Because, its clearly identifying one of the efficient reading. By doing so, 
they know what they are looking for and can weed out potential distracting 
information. 
2)  Use efficient Silent Reading. 
Silent Reading is used by do not need to pronounce each word to yourself, 
try to visually perceive more than one word at a time and try to infer its meaning 
from its context. This Strategy can apply when the students still struggling with 
the control of a limited vocabulary and grammatical patterns. This strategy can 
help them increase their reading rate and comprehension efficiency. 
3) Skim the Text for Main Idea 
Skimming consist of quickly running one's eyes across a whole text. 
Skimming gives reader, the advantages of being able to predict the purpose of the 
passage, the main topic, or message, and possibly some of developing or 
supporting idea.  
4) Scan the Text for Specific Information. 
Scanning exercise may ask students to look for names or dates, to find 
definition of a key concept, or to list certain number of supporting details. The 
purpose the scanning is to extract specific information without reading through 
the whole text. 
5) Use Semantic Mapping or Clustering 
 
 
 
The strategy of Semantic mapping or grouping ideas into meaningful 
clusters, help the reader to provide some order to the chaos
31
.  
From the theories above, it can be concluded that there are many useful 
strategies can be used by the teacher in teaching. The strategy which is very 
helpful for students to understand in learning activity. 
6. Aspect of Reading Comprehension  
According to Nuttal said that there are five aspects of reading 
comprehension which the students should understand to comprehend a text well, 
such determining main idea, finding specific and detail information, making 
inference, identifying reference, and the understanding meaning of words. These 
aspects are regarded as difficulties that the students encounter in comprehend the 
text. It can be described as follows:
32
 
a)  Determining Main Idea 
The main idea is a statement that tells the author’s point about the topic. It is 
the most important information the author wants a reader to know the concept of 
that paragraph. Determining idea is a skill to grasp and find the main point of the 
passage by summarizing the passage and look for repetition of ideas/words. 
Therefore, this can make the main idea is more difficult to find. The students may 
get confused to guess what the main idea of a passage is, and where the main idea 
is located. 
                                                          
31
H. Douglas Brown, Teaching by Principle: An Interactive Approach to Language 
Pedagogy 3
nd
edition, 
(
San Francisco State University, 2007), p. 366-368. 
32
Nuttal, C. Teaching Reading Skill in a Foreign Language, (British library            
catalouging in publication: London, 1985). 
 
 
 
b) Finding specific and detail Information (skimming /scanning) 
In finding the detail information, the students have to find the idea that was 
mentioned on the text. Therefore, sometimes it is difficult for a student to see and 
distinguish between important and unimportant information in the text in order to 
find specific piece of information such as name, date, word or phrases, and 
references in the text.  
c) Making Inference 
In making of inference, the students are expected to comprehend the text to 
find the conclusion of the statements in the text. For example, the question is 
“what the meaning of the statement above?” It means that the students need to 
find the conclusion based on the statement. Therefore, sometimes the students are 
difficult to find the conclusion of the text because the meaning of the statement is 
not written on the text. 
d) Identifying Reference 
Inference is a good guess or predicting about something unknown based on 
logic of passage. In this section, the reader infer the sentence/ passage understand 
and conclude it logically.  In identifying reference, the students are expected to 
understand for what the pronouns in the sentences are used such as the pronouns 
that are used to show people, place, or situation.  
e) Understanding the Meaning of Word 
 
 
 
Understanding vocabulary means comprehend what the words mean. It is 
very useful for readers when they have good mastery of the vocabulary, because 
they will be deeper to comprehend the text.  In understanding the meaning of 
words, the students have to find the meaning of difficult word on the text context 
by comprehending the meaning of the sentence or the text, and then they will find 
the suitable meaning of the word.  
D. Narrative text 
1. Definition of Narrative Text 
There are various texts in English language and narrative text is one of 
them. According to Anderson as cited zulfiani said that a narrative text is a text 
the tells the story to entertain the audience. Narrative can be imaginary or factual 
such as fairly  tales, mysteries, fables, romances, and adventure stories, myths and 
legends.
33
 Narrative text is can be difined also as one of kind of the text that 
exactly to tell the activities or events in the past, that show problematic experience 
and resolution which means to amuse oftentimes meant to give moral lesson to the 
readers.
34
 
From definition above, that can be conclude that Narrative text is a kind of 
the text that happened in the past to amuse or entertain the readers. Its including  
with some certain characteristics and its have language features. 
2. Purpose of Narrative Text  
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 Basically, the purpose of narrative text is to entertain the readers. Thus, the 
readers excepted to be able to enjoy the text which being read. Andersons stated 
that the purpose of narrative text is to present a view of the world that entertains 
or informs the reader or listener.
35
 It can be said that the reader as if involved 
within story to get the pleasure. 
3. Generic Structure of Narrative  
The generic structure of narrative text includes: 
1) Orientation includes who is in the story, when the story is taking place, and 
where the action is happening.  
2) Complication sets off a chain of events that influences what will happen in 
the story.  
3) Sequence of events tells how the characters react to the complication.  
4) Resolution shows how the characters solve the problem created in the 
complication.  
5) Coda provides a comment or moral based on what has been learned from the 
story (an optional step).
36
 
4. Language Feature of Narrative 
According to Anderson, the language features of narrative text are:
37
 
1) Nouns that identify the specific characters and places in the story 
2)  Adjectives that provide accurate descriptions of the characters and settings. 
3) Verbs that show the actions that occur in the story 
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4) Time words that connect events to tell when they occur; the use of simple 
past tense and past continuous tenses. 
E.  Story Pyramid Strategy 
1.  Definition of Story Pyramid Strategy 
Story pyramid is one strategies of graphic organizer. Graphic organizer is 
another popular strategy that can be used for most genres and can be adapted in 
many ways. graphic organizers have many advantages for students which 
consisted of a number of names, including story maps, concept maps, or semantic 
organizers.
38
 Graphic organizers for reading comprehension are generally system 
that help students organize what they are reading
39
.  Its means, Gapic organizer is 
very useful for the students. Such as for a  test comprehensible, memorisation, 
storage, and analysis of information. In order hand, they can help students how to 
have critical thinking activities and improve students’ recall of factual 
information. This strategy are particularly helpful students who less in mastering 
vocabulary knowledge because they can guide the and allow students to draw and 
visualise the complex relationships between concepts in any content area.
40
  
According to Macon et,al in teaching work said that story pyramid as one of 
the graphic organizer help students to looking for the detail information of the 
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story and describe the important parts of it by using limited lines.
41
 This state 
supported by Kathrine, she said that story pyramid is the graphic organizer help 
students organize story components.
42
 Moreover, according to Puthota that story 
pyramid is a strategy to ensure the students thoroughly comprehend a variety of 
different aspect of a story by closely analyzing the main character, setting, 
problem, events and solution.
43
 It is supported by Lenski as cited in stated that 
story pyramid strategy is a strategy designed to helps students with story 
comprehension, and could also be used to focus on characters, setting and story 
problems. It means that this strategy is used to develop the students’ critical 
thinking and get specific informations of the text easily. It means, the students 
would understand the story based on the structure of the text. Those activity help 
the students to learn how to organize the text well. The other aims of this strategy 
are to check understanding of written text elements and to encourage summarize 
from pyramid answer. 
Based on the above explanation of story pyramid strategy, it can be 
concluded that story pyramid strategy is one of the effective strategy to teach 
reading comprehension. It required students to comprehend the text clearly and 
used by analyzing the detail information of the text. It drilled students' critical 
thinking and develop students’ ability to organize important point of the text. 
 
                                                          
41
Teaching work, Story Pyramid, Accessed on 26
th 
December 2017 
http//Contentreadingwriting.wikispaoes.com/file/view/story+pyramid.pdf,1991 
42
Katherine S. Mcknight, The teacher’s Big Book of Graphic Organizer, Grades 5-12, 
(United States of America, 2010), p.210. 
43
Martha Puthota, Story Pyramid presentation. 2011,http:// 
www.slideshare.net/mars2084/storypyramidpresentation#btnLast, Accessed on March 27
th
2018. 
 
 
 
2.  Parts of Story Pyramid Strategy 
 Story pyramid have the following parts:, such as exposition, rising action, 
climax, falling action, and denouement or resolution. It can be describes as  
follows: 
a. Exposition: The exposition is telling about the main information and 
backgroud that related to the story. Such as the main character, the 
setting, the basic conflict, and so forth.   
b. Rising Action: Rising action is consisting of the steps of events and 
actions that exist in the story.  During rising action, the basic conflict is 
complicated by secondary conflicts that faced by the main character’s 
and to reach their goal.   
c. Climax (turning point): The climax is the last point in the story.  After 
the climax everything changes.  In most stories, things will have gone 
badly for the main character up to this point; after the climax, things 
will begin to go well for him or her.   
d. Falling Action:  During the falling action, the conflict unravels with the 
main character either winning or losing. The falling action might 
contain a moment of final suspense, during which the final outcome of 
the conflict is in doubt.    
e. Denouement: The story ends with the denouement, also called the 
resolution.  In most stories, the denouement has the main character in a 
better position than at the beginning of the story. However, tragedies 
 
 
 
end with death and sadness, in which the main character is worse off 
than at.
44
 
2. The Procedure of Using Story Pyramid 
Story pyramid strategy consisted of two steps. They are answer the question 
in pyramid lines and making summarizing about it. In the beginning, the 
students have to read the text whether silently or loudly. The researcher helps the 
students when finding the difficult word during reading process. If the students 
understand the text, try to demonstrate the process of getting the detail 
information and main idea of the text by using a story pyramid. Some questions 
could use such as can you mention the name of main character using one word? 
or can you describe the main character using two words? can you explain where 
the story took place using three words? so on. After that, give each students a 
copy of the story pyramid task sheet. Each student should complete a story 
pyramid independently or paired group, consulting text if necessary. After 
completing the pyramid, each student will use the pyramid’s answer to develop a 
one-paragraph summary of the literary work. As an evaluation process, the 
researcher use reading rubric. Organize each student’s score to determine the 
performance level.
45
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 While, according to McLaughlin the procedures of story pyramid are as 
follows:
46
   
1) Teacher explains to the students summarizing as extracting the important 
ideas from  what we are reading  
2) Teacher describes how we can use the Narrative Pyramid to summarize 
stories  
3) Teacher asks the students to focus on story elements ( characters, setting, 
problem, attempts to resolve the problem, and solution)  
4) Teacher asks the students to use only the number of words indicated in each 
line. 
Students can use their pyramids to provide informal oral summaries of what 
they have read or as starting points for more extensive reading. They are written 
in the shape of triangle, or pyramid. The most commonly used formats allow 
students to only use a certain number of words per line. As follow : 
1) One word naming a main character 
2) Two word describing the main character 
3) Three word describing the setting ( time and place ) 
4) Four word describing the problem (or the first thing that happend) 
5) Five word describing an important event 
6) Six word describing another an important event 
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7) Seven word describing another important event 
8) Eight word describing the ending or solution.47 
The Example of story pyramid sheet can be seen as follows: 
Figure 2.1 
Story pyramid Sheet 
3. The Advantages of Story Pyramid  
There are some advantages the using of story pyramid for students. It can 
be seen as follows: 
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a. Story pyramid  strategy is usefull for all students. 
b. Story pyramid strategy help students to comprehend the story enough and 
how to formulate key word for each line. 
c. Story pyramid make students to read the story to making comprehending 
and formulate the answer for each line by using critical thinking to get 
their point. 
d. Story pyramid strategy help students to remember key points, summrize 
what they know and its fun reading activity. 
e. The flexibility of this strategy allows it to be used at an individual level, 
for students who prefer to work and their own, at a group level, for those 
who prefer to work with classmates, or with the class room as a whole.
48
 
 
F. Hypothesis 
The hypothesis of the research as follows: 
H0 : Teaching reading comprehension by using story pyramid strategy is 
effective to improve the students’ reading comprehension. 
  H1  :  Teaching reading comprehension by using story pyramid strategy is not  
effective to improve the students’ reading comprehension. 
a. If P-value  ≤ α (0.05) means reject H0 
b. If P-value  ≥ α (0.05) means reject H1 
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CHAPTER III 
RESEARCH METHOD 
 This chapter deals with research design, the place and the time of the 
research, variable of the research, instrument of the research, population, sample, 
procedure of collecting data and technique of data analysis.  
A. Research Design 
2. Method   
This research used pre-experimental method with one class pre-test and 
post-test design. It was used to know the effectiveness of using story pyramid 
strategy in teaching reading comprehension at the tenth grade students of SMA 
PMDS Putra Palopo. 
3. Research Design  
In this research, the researcher applied pre-experimental method with 
pretest, treatment, and posttest. This kind of design attempt to compare the 
students’ competence before and after the treatment through pretest and posttest 
result. Pretest was given before material was taught and it was done to find out the 
students’ prior competence.  The schema of the design is written as follow :49 
  Pretest Treatment   Posttest 
    O1   X      O2 
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Where : 
  O1 = Observation of pre-test score result (before treatment) 
X   = Treatment  
O2 = Observation of posttest score result (after treatment) 
B. The Place and Time of the Research 
The research was held in SMA PMDS Putra Palopo which is located on Jl. 
Dr. Ratulangi, Balandai, Palopo. This research was carried out for a month, 
started from September 20
th 
 2018 up to October 25
th 
2018 in the semester 
2018/2019.  It was conducted twice a week. There were seven meetings that 
included pre-test and posttest. 
C. Variable of the research 
  In this research there were two categories of variables, namely: 
1. Dependent Variable 
 Dependent variable is the variable that is affected or the result of the 
independent variable.
50
 The dependent variable of the research was the  
improvement of students’ reading comprehension. 
2. Independent Variable  
Independent variable is a variable that affects or is the cause of changes in 
the incidence of dependent variable.
51
 The independent variable of the 
research was story pyramid strategy. 
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D.  Population and sample 
 According to Arikunto, population is whole subject in the research.
52
 The 
population of the research was the First grade students of SMA PMDS putra in  
the academic year 2018/2019. The total population consisted of 25 students from 
one class. In this research, the researcher applied total sampling. The total 
sampling is technique to collect the data which is the total number sample is 
similiar with the total population.
53
 The sample of this research was 25 students. 
 
E.  Instrument of the Research 
The instrument of the this research was reading test. It required 60 minutes 
for the test. The test  was multiple choices that consisted of 20 items with the 
option A, B, C, and D. The material was narrative text and each number has 1 
score.  The test material was adapted from some textbooks and internet.  
The researcher used four of five aspects of reading comprehension in this 
test. The four aspects of reading comprehension were determining main idea, 
making inference, finding specific and detail information, and the understanding 
meaning of words or vocabulary.  
 
 
F. Procedure of collecting Data 
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In collecting data, the resercher took the procedure of collecting data as  
follow: 
1.  Pre-test 
Before doing treatment, the researcher gave pre-test to the students which 
aimed to know and to identify the students’ ability of reading comprehension 
before treatment. It required 60 minutes for the test. The test  was multiple choices 
that consisted of 20 items with the option A, B, C, and D. The material was 
narrative text. 
2. Treatment of the Research 
The treatment was done the class in five meetings. There were steps in 
each meeting as follows: 
1) The First Meeting  
a. The researcher explained to the students about the material of narrative 
text and the structure of the text. 
b. The researcher introduced to the students the concept of story pyramid 
strategy together with the example about it. 
c. The researcher distributed a narrative text entittled Telaga warna and a 
worksheet of story pyramid for each student.  
d. The researcher asked some students to read the text loudly, then gave 
the students time to understand the text. (looking for the meaning of 
unfamiliar word that they do not know). 
e. After the class understand the text, the researcher demonstrated the 
process of organizing the detail information and main idea of the text 
 
 
 
by using story pyramid sheet. Some questions could use are “ can you 
mention the name character of the story by using one word?” and “ can 
you describe the character of the story by using two word?” etc. 
f. The researcher devided students into group that consisted 4 / 5 students 
in each group. The students should complete the story pyramid  sheet 
by grouping. For example, in the first line of pyramid sheet, the 
students would write the  name character of the story by using one 
word, etc. 
g. While teaching learning process, the researcher pay attention to the 
students, giving guidence and consulting the text if necessary. 
h. The researcher asked the students to submit their work and discussed it 
together. 
2) The Second Meeting  
a. The researche gave an explanation about narrative text as the previous 
meeting. 
b. The researcher gave an explanation about the story pyramid strategy 
and the procedure of  the story pyramid strategy . 
c. The researcher distributed a narrative text entittled Telaga warna and a 
worksheet of story pyramid for each student.  
d. The researcher asked some students to read the text loudly, then help 
students to understand the text by looking for the meaning of unfamiliar 
word that they do not know. 
 
 
 
e. After the class understand the text, the researcher demonstrated the 
process of organizing the detail information and main idea of the text 
by using story pyramid sheet. Some questions could use are “ can you 
mention the name character of the story by using one word?” and “ can 
you describe the character of the story by using two word?” etc. 
f. The researcher divided students into group that consisted 4 / 5 students 
in each group. The students should complete the story pyramid  sheet 
by grouping. For example, in the first line of pyramid sheet, the 
students would write the  name character of the story by using one 
word, etc. 
g. While teaching learning process, the researcher pay attention to the 
students, giving guidence and consulting the text if necessary. 
h. The researcher asked the students to submit their work and discussed it 
together. 
3) The Third Meeting  
a. The researche gave an explanation about narrative text as the previous 
meeting. 
b. The researcher gave an explanation about the story pyramid strategy 
and the procedure of  the story pyramid strategy . 
c. The researcher distributed a narrative text entittled a little mouse and a 
worksheet of story pyramid for each student.  
 
 
 
d. The researcher asked some students to read the text loudly, then help 
students to understand the text by looking for the meaning of unfamiliar 
word that they do not know. 
e. After the class understand the text, the researcher demonstrated the 
process of organizing the detail information and main idea of the text 
by using story pyramid sheet. Some questions could use are “ can you 
mention the name character of the story by using one word?” and “ can 
you describe the character of the story by using two word?” etc. 
f. The researcher devided students into group that consisted 4 / 5 students 
in each group. The students should complete the story pyramid  sheet 
by grouping. For example, in the first line of pyramid sheet, the 
students would write the  name character of the story by using one 
word, etc. 
g. While teaching learning process, the researcher pay attention to the 
students, giving guidence and consulting the text if necessary. 
h. The researcher asked the students to submit their work and discussed it 
together. 
4) The Forth Meeting 
a. The researcher distributed a narrative text entittled The magic candle 
and a worksheet of story pyramid for each student.  
b. The researcher asked some students to read the text loudly, then help 
students to understand the text by looking for the meaning of unfamiliar 
word that they do not know. 
 
 
 
c. After the class understand the text, the researcher demonstrated the 
process of organizing the detail information and main idea of the text 
by using story pyramid sheet. Some questions could use are “ can you 
mention the name character of the story by using one word?” and “ can 
you describe the character of the story by using two word?” etc. 
d. The researcher devided students into group that consisted 4 / 5 students 
in each group. The students should complete the story pyramid  sheet 
by grouping. For example, in the first line of pyramid sheet, the 
students would write the  name character of the story by using one 
word, etc. 
e. While teaching learning process, the researcher pay attention to the 
students, giving guidence and consulting the text if necessary. 
f. The researcher asked the students to submit their work and discussed it 
together. 
5)  The Fifth Meeting   
a. The researcher distributed a narrative text entittled sincere will get a 
great return and a worksheet of story pyramid for each student.  
b. The researcher asked some students to read the text loudly, then help 
students to understand the text by looking for the meaning of unfamiliar 
word that they do not know. 
c. After the class understand the text, the researcher demonstrated the 
process of organizing the detail information and main idea of the text 
by using story pyramid sheet. Some questions could use are “ can you 
 
 
 
mention the name character of the story by using one word?” and “ can 
you describe the character of the story by using two word?” etc. 
d. The researcher devided students into group that consisted 4 / 5 students 
in each group. The students should complete the story pyramid  sheet 
by grouping. For example, in the first line of pyramid sheet, the 
students would write the  name character of the story by using one 
word, etc. 
e. While teaching learning process, the researcher pay attention to the 
students, giving guidence and consulting the text if necessary. 
f. The researcher asked the students to submit their work and discussed it 
together. 
3. Post Test 
After doing treatments, the resercher gave post test about reading 
comprehension test  as the pretest. The aim of this test to find out the students’ 
competence in reading comprehension after given five treatments. It required 60 
minutes for the test. The test  was multiple choices that consisted of 20 items with 
the option A, B, C and D. The material was narrative text.  
 
E. Technique of Data Analyzing 
After collecting data by conducting the pre-test, treatments, and post-test 
which involved some instruments, the researcher then focused on the data 
analysis.  
To analyzed the data, the researcher used the following steps: 
 
 
 
a. Scoring the students correct answer by using the following formula:54 
Score = Value of students' correct answer x 100 
Total Item 
b. Classifications the students score by using percentage: 
 
 
P ═ 
 
 
  X 100 % 
 
 Notation : 
P = Percentage 
F = Frequence 
N = Number of sample 
 
The score was classified into interpretation score as follow
55
: 
No Score Classification 
1. 96 – 100 Excellent 
2. 86 – 95 Very Good  
3. 76 – 85 Good 
4. 66 – 75 Fairly Good 
5. 56 – 65 Fair 
6. 36 – 55 Poor 
7. 00 to 35 Very Poor 
 To find out the classifying students’ score in percentage by using formula 
as follow: 
H1 = test of significance (     ) 
H0  = Level of significance on once tailed test  (      ) 
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Calculating the mean score, finding out the standard deviation of the pretest and 
posttest computing the frequency and the rate percentage of the students’ scores 
by using SPSS 20. 
 
 
 
 
 
CHAPTER IV 
FINDING AND DISCUSSIONS 
 
This chapter consists of two part, the first is the findings and the second is 
discussion. The findings deal with the result of the data analysis and the 
discussion deals with explanation of the findings. 
A. Findings 
 
The findings that the researcher reported  in the chapter were based on the 
analysis of data colculated and application of the technique explained  in the 
previous chapter. The findings was processed to find out whether or not story 
pyramid strategy can improve students’ reading comprehension in narrative text. 
The finding of the research were showed to describe the result of the data that 
analyzed statically and tabulating data. It comprised of the students score in 
pretest and posttest, classification percentage of students score in pretest and 
posttest,  the mean score and standar deviation of the students pretest and posttest. 
1. The Analysis Students Reading Score in Pretest. 
 
 
 
In this section, the researcher showed the students correct answer in pretest, 
the mean score, standard deviation of students, and the rate percentage of students 
reading score in pretest. The researcher presented them in the tables and 
calculated the data by using SPSS 20 program. For more clearly, at first the 
researcher showed the students’ correct answer in pretest. 
It is tabulated by following table: 
 
 
Table 4.1 The Students’ Correct Answer of Each Reading Comprehension 
Aspect in Pretest 
 
Respondent 
Correct 
Answer 
Main  
Idea 
Vocabulary Inference Detail 
Information 
Specific 
Information 
R1 8 1 1 - 3 3 
R2 8 - - 1 3 4 
R3 9 - 1 - 5 3 
R4 9 - 1 - 3 5 
R5 9 1 - - 5 3 
R6 8 1 1 - 3 3 
R7 8 - 1 - 4 3 
R8 8 1 1 - 3 3 
R9 6 1 - - 3 2 
R10 7 1 - - 3 2 
R11 11 1 1 1 4 4 
R12 8 - - 1 4 3 
R13 10 1 1 1 4 3  
R14 7 - - - 5 2 
R15 12 1 1 1 4 5 
R16 7 1 - 1 4 1 
R17 7 1 - 1 3 2 
R18 8 - - 1 4 3 
R19 10 - - 1 5 4 
R20 7 1 - 1 4 1 
 
 
 
 
From the table 4.1 it shows that the higest correct answer of the students 
were 12 and one student got it, the lowest correct answer were 6 and one student 
got it. and the scoring of the correct answer in pretest can be seen at the table 
below:  
Table 4.2  The Students’ Score of Each Reading Comprehension Aspect in 
Pretest 
R21 11 1 1 1 4 4 
R22 11 - 1 1 5 4 
R23 10 - 1 - 4 5 
R24 7 1 - 1 3 2 
R25 7 1 - 1 3 2 
 
Respondent 
 
Score 
Main  
Idea 
Vocabulary Inference Detail 
Information 
Specific 
Information 
R1 40 5 5 - 15 15 
R2 40 - - 5 15 20 
R3 45 - 5 - 25 15 
R4 45 - 5 - 15 25 
R5 45 5 - - 15 15 
R6 40 5 5 - 15 15 
R7 40 - 5 - 20 15 
R8 40 5 5 - 15 15 
R9 30 5 - - 15 10 
R10 35 5 - - 15 10 
R11 55 5 5 5 20 20 
R12 40 - - 5 20 15 
R13 50 5 5 5 20 15 
R14 35 - - - 25 10 
R15 60 5 5 5 20 25 
 
 
 
 
 
From the table 4.2 it showed that the higest correct answer of the students 
were 60 and one student got it, the lowest correct answer were 30 and one student 
got it. To find out the mean score of students’ in pretest, the reseracher  calculated 
by using SPSS 20. The result can be presented in the table of descriptive statistic 
as follows:  
Table 4.3 Mean Score of Students` Pretest 
Descriptive Statistics 
 N Minimum Maximum Mean Std. Deviation 
Pretestexper
iment 
25 30 60 42.60 8.052 
Valid N 
(listwise) 
25 
    
 
From the table 4.3, it showed that  thehigest score of student was 60 and the 
lowest score was 30. Besides, it also indicated that the mean score of the students’ 
accuracy in pretest was 42.60 and the standard deviation error was 8.052. 
R16 35 5 - 5 20 5 
R17 35 5 - 5 15 10 
R18 40 - - 5 20 15 
R19 50 - - 5 25 20 
R20 35 5 - 5 20 5 
R21 55 5 5 5 20 20 
R22 55 - 5 5 25 20 
R23 50 - 5 - 20 25 
R24 35 5 - 5 15 10 
R25 35 5 - 5 15 10 
 
 
 
In other side, the researcher also had written the students’ score of correct 
answer before giving treatment by using multiple choice and it presented through 
the table rate percentages score. 
 
 
 
 
 
Table 4.4 Rate Percentage of Students’ Scoring in pretest 
No Classification  Score  Pretest 
Frequency  Percentages  
1 Excellent 96-100 - - 
2 Very Good 86-95 - - 
3 Good 76-85 - - 
4 Average 66-75 - - 
5 Fair 56-65 1 4% 
6 Poor 36-55 16 64% 
7 Very Poor 00-35 8 32% 
 Total  25 100% 
 
Based on the table 4.4, all students got unexpected score, where none 
students got “Fairly good, good, very good and excellent ” score. The number of 
students taken as a sample got fair score was 1 (4%), students got poor score were 
 
 
 
16 (64%) and students got very poor score were 8 (32%). It means that all the 
students reading was still low, because there were students got expected score. 
2. The Analysis Students’ Reading Score in pos-test 
In this section, the researcher showed that the students’ correct answer in 
posttest, the mean score and standard deviation of students, and the rate 
percentage of students’ reading score in posttest. The researcher presented in the 
tables and calculated the score by using SPSS 20. For more clearly, at first the 
researcher showed the students’ correct answer score in posttest. It was tabulated 
by following:  
 
Table 4.5 The Students’ Correct Answer of Each Reading Comprehension 
Aspect in Postest  
 
Respondent 
Correct 
Answer 
Main  
Idea 
Vocabulary Inference Detail 
Information 
Specific 
Information 
R1 18 1 2 1 8 6 
R2 16 - 1 1 7 7 
R3 17 1 2 1 6 7 
R4 17 1 2 1 7 6 
R5 16 - 1 1 7 7 
R6 17 1 2 - 7 8 
R7 15 1 1 1 5 7 
R8 16 1 2 - 7 8 
R9 14 1 1 1 6 5 
R10 13 1 1 1 7 3 
R11 18 1 2 1 8 6 
R12 17 1 2 1 7 6 
R13 15 1 1 1 5 7 
R14 12 - 1 1 6 4 
 
 
 
 
From the table 4.5 it showed that in posttest lowest correct answer was 12 
and two students got it, the highest correct answer were 18 and two student got it. 
And the scoring of the correct answer can be seen at the table below: 
4.6 The Students’ Score of Each Reading Comprehension Aspect in 
Pretest 
R15 16 1 2 - 7 8 
R16 13 1 1 1 7 3 
R17 15 1 1 1 5 7 
R18 17 1 2 1 7 6 
R19 14 1 1 - 7 5 
R20 13 1 1 1 7 3 
R21 17 1 2 1 7 6 
R22 18 1 2 1 8 6 
R23 15 1 1 1 5 7 
R24 12 1 1 1 4 5 
R25 14 1 1 1 7 6 
 
Respondent 
 
Score 
Main  
Idea 
Vocabulary Inference Detail 
Information 
Specific 
Information 
R1 90 5 10 5 40 30 
R2 80 - 5 5 35 35 
R3 85 5 10 5 30 35 
R4 85 5 10 5 35 30 
R5 80 - 5 5 35 35 
R6 85 5 10 - 35 40 
R7 75 5 5 5 25 35 
R8 80 5 10 - 35 40 
R9 70 5 5 5 30 25 
R10 65 5 5 5 35 15 
R11 90 5 10 5 40 30 
R12 85 5 10 5 35 30 
 
 
 
 
 
 
Based on the table 4.6 shows that the posttest lowest score was 60 and  two 
students got it, the highest score was 90 and two student got it. To describe the 
significant of the result, the researcher includes graph of the test result between 
pretest and posttest, as follow: 
R13 75 5 5 5 25 35 
R14 60 - 5 5 30 20 
R15 80 5 10 - 35 40 
R16 65 5 5 5 35 15 
R17 75 5 5 5 25 35 
R18 85 5 10 5 35 30 
R19 70 5 5 - 35 25 
R20 65 5 5 5 35 15 
R21 85 5 10 5 35 30 
R22 90 5 10 5 40 30 
R23 75 5 5 5 25 35 
R24 60 5 5 5 20 25 
R25 70 5 5 5 35 30 
 
 
 
Graphic 4.1 The score of pretest and posttest 
 
Then, for looking the mean score of the students’ in posttest, the reseracher 
calculated it by using SPSS 20. The result can be presented in the table of 
descriptive statistic as follows:  
Table 4.7 Mean Score of Students` Posttest 
Descriptive Statistics 
 N Minimum Maximum Mean Std. Deviation 
Posttestexpe
riment 
25 60 90 77.00 9.354 
Valid N 
(listwise) 
25 
    
 
From the table 4.7, it showed that the higest score of student was 90 and the 
lowest score was 60. Besides, it also indicated that the mean score of the students’ 
accuracy in pretest was 77.00 and the standard deviation error was 9.354. 
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In other sides, the researcher also had written the students’ score of correct 
answer before giving treatment by using multiple choice and it presented through 
the table rate percentages score. 
Table 4.8 Rate Percentage of Students’ Scoring in posttest 
No Classification  Score  Pretest 
Frequency  Percentages  
1 Excellent 96-100 - - 
2 Very Good 86-95 3 12% 
3 Good 76-85 10 40% 
4 Average  66-75 7 28% 
5 Fair 56-65 5 20% 
6 Poor 36-55 - - 
7 Very Poor 00-35 - - 
 Total  25 100% 
 
Based on the table classification and the mean score of respondents, the 
resercher found that there were none of them (0%) got excellent, poor and very 
poor. But, there were 3 respondents (12%) classified as very good, 10 respondents 
(32%) classified as good, 7 ( 28%) respondents classified as average, 5 (20%) 
respondents classified as fair. 
 
3. The Mean Score of the Students’ in Pretest and Posttest 
Besides showing about the mean score in each subject of reading test, the 
researcher also presented the total mean score and standard deviation of  in 
 
 
 
pretest, and then compare both of them. The result would be presented into the 
table desccriptive statistic as follow :  
Table 4.9 The mean score and standard deviation of pretest and posttest 
Descriptive statistic 
Descriptive Statistics 
 N Minimum Maximum Mean Std. Deviation 
Pretestexperi
ment 
25 30 60 42.60 8.052 
Posttestexperi 
Ment 
25 60 90 77.00 9.354 
Valid N 
(listwise) 
25 
    
 
The researcher also presented it in the graphic, as follow: 
Graphic 4.2  
The mean score and standard deviation of pretest and posttest 
 
Based on the table 4.9 shows that the differences between the students’ 
mean score and standrad deviation in pretest and post test. The standard deviation 
in pretest was 8.052 and in posttest was 9.354. It also showed that the mean score 
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of the student in pre- test was 42.60 and mean score of the students posttest was 
77.00. The result of the graphic above showed that the mean score of students in 
posttest was higher than the mean score of the students in pretest. It can be 
concluded that there was improvement in teaching reading comprehension in 
narrative text by using story pyramid strategy. 
4. Analysis the Hypothesis of Acceptability  
To know whether or not the pretest and posttest were significantly different, 
and also to know the acceptability of hypothesis, the researcher used t-test and 
calculated by using SPSS 20. The result can be seen below: 
Table 4.10 the paired sample statistic of pretest and posttest 
Paired Samples Statistics 
 Mean N Std. Deviation Std. Error Mean 
Pair 1 
Pretestexperiment 42.60 25 8.052 1.610 
Posttestexperiment 77.00 25 9.354 1.871 
 
The table sample statistic of pretest and posttest above shows that students mean 
score increase from 42.60 to 70.00. 
Table 4.11 Paired Pample Correlation 
Paired Samples Correlations 
 N Correlation Sig. 
Pair 1 
pretestexperiment & 
posttestexperiment 
25 ,564 ,003 
 
 The table paired sample correlation  of pre test and posttest above shows 
that the correlation of the students’ ability before and after treatment is 0,564. It 
means that there is a significant correlation of students’s ability in reading 
comprehension by using story pyramid strategy before and after treatment. 
 
 
 
 
Table 4.12 
The Paired Samples Test of Pretest and Posttest Sample Test 
Paired Samples Test 
 Paired Differences T Df Sig. (2-
tailed) 
Mean Std. 
Deviation 
Std. Error 
Mean 
95% Confidence 
Interval of the 
Difference 
Lower Upper 
Pair 
1 
pretestexperime
nt – 
posttestexperime
nt 
-
34.40
0 
8.206 1.641 -37.787 -31.013 
-
20.96
1 
24 ,000 
 
From the table sample test 4.12, the researcher got the data t0 (tcount) = 
20.961 and the degree freedom (df) = N-1, where df = 19. According to the Gay 
the value of tt =  2.064. It was the standard of signification 0.05 with degree of 
freedom (df) = 29.  
The hypothesis is : 
H0 : There is no significant improvement of the students’ ability  after teaching 
reading Comprehension by using story pyramid strategy  at the first grade of SMA 
PMDS Putra palopo. 
H1:  There is a significant improvement of the students’ ability  after teaching 
reading comprehension by using story pyramid strategy  at the first grade of SMA 
PMDS Putra palopo. 
 
 
 
 
  
Based on the result, the researcher concluded that t0 (tcount) was higher than tt 
(ttable ) = t0 (tcount) > (ttable ). It means that there was significance between post test 
and pretest of using story pyramid strategy in teaching reading comprehension of 
narative text before and after treatment.  Related to the result that t0 (tcount) was 
higher tha tt (ttable ) which means probablity value was samaller than   
(0.00<0.05), it indicate that the alternative hypotesis (H1) was accepted and the 
null hypotesis (H0) was rejected. it concluded that teaching narrative text by using 
story pyramid strategy was effective to improve students reading comprehension 
at the first grade of SMA PMDS Putra Palopo. 
 
B. Discussion 
The discussion presented the argument and further interpretation in research 
finding in students’ pretest and posttest. In this section, the  discussion deals with 
the improvement of teaching reading comprehension by using story pyrmind 
strategy at the first grade of SMA PMDS Putra Palopo.  
In this research, the pretest and posttest had been conducted in the first 
grade students of SMA PMDS Putra Palopo. In pretest and postest of reading test, 
the researcher had used five aspect of reading comprehension test. This is as 
quoted by Nuttal said that there are five aspects of reading comprehension which 
the students should understand to comprehend a text well, such as determining 
main idea, finding specific and detail information, making inference and the 
20.961 > 2.064 
 
 
 
understanding meaning of words.
56
 The instrument of reading comprehension test 
was consisted of 20 multiple choices questions. Determaining the main idea 
consisted of 3 total item with item numbers 3 (5%), looking for the specific 
information consisted of 8 total item with item numbers 1,2,5,11,13,14,15,16 
(40%), detail information consisted of 8 total item with item numbers 
4,7,9,10,12,18,19,20 (40%), making inference consisted of 1 total item with item 
numbers 6 (5%) and vocabulary consisted of 2 item with item numbers 8,17 
(10%). 
The researcher would show about two respondents’ reading comprehension 
result that represented the pretest and postest. First, from the respondent (1), the 
pretest  result showed the respondent got  8 number of correct answer for reading 
comprehension. That was classified as 1 correct answer for the main idea, 2 
correct answer for identifying vocabulary, 3 for detail information and 3 for 
specific information. The total score was 40. While, in the pretest the respondent 
got  18 number of correct answer. That was classified as 1 correct answer for the 
main idea, 2 correct answer for identfying vocabulary, 1 correct answer for 
inference, 8 correct answer for detail information and 6 correct answer for specific 
information. the total score that the respondent got in post test was 90.  
Second, from the respondent (15), the pretest result showed the respondent 
got  8 number of correct answer for reading comprehension. That was classified as 
1 correct answer for the main idea, 1 correct answer for identfying vocabulary and 
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reference, 4 for detail information and 5 for specific information. The total score 
was 60. While, in the pretest the respondent got  16 number of correct answer. 
That was classified as 1 correct answer for the main idea, 2 correct answer for 
identifying vocabulary, 7 for detail information and 8 for specific information. 
The total score that the respondent got in post test was 80. From these result can 
be concluded that there was an improvement of the students’ reading 
comprehension ability after given treatment. 
Based on the classification and percentage range of the students’ in pre test 
and posttest, the researcher found that was effective to improve students’ reading 
comprehension. It can be seen from the result of pretest showed that there were 
none students classified as excellent, very good, good, and overage. It means, that 
all the students reading comprehension was still low. After giving treatment by 
using story pyramid strategy, the result of posttest was improved. It showed that 
there were none of them (0%) poor and very poor. More than that, There were 3 
respondents (12%) classified as very good, 10 respondents (32%) classified as 
good, 7 ( 28%) respondents classified as overage, 5 (20%) respondents classified 
as fair.  
The implementation of the story pyramid strategy could improve the 
students’ reading comprehension. Because, the story pyramid strategy here could 
help the students in comprehending the text and understanding the generic 
structure of the text through fun reading activity. This strategy made students 
easier in getting the detail information from the text and helps them to analyze the 
narrative text from the easy one to the difficult one based on lowest to the hightest 
 
 
 
line of pyramid, which is also contains the generic structure of narrative text such 
as orientation, complication, sequence of event, resolution and coda. The 
improvement also can be seen from the students’performance while given 
treatment, Students looked interested and enjoy in doing activity. Many of 
students interest to read the text in order to formulate the key word for each line of 
story pyramid, given enthusiasm in finding the detail information from the text. 
This result in line with some theory of experts. Related to Macon, Bewel and Vogt 
in Teaching work defined that story pyramid as one of the graphic organizer help 
students to looking for the detail information of the story and describe the 
important parts of it by using limited word.
57
 It also supported by Puthota said that 
story pyramid is a strategy to ensure the students thoroughly comprehend a variety 
of different aspect of a story by closely analyzing the main character, setting, 
problem, events and solution.
58
  
Besides that, the improvement of  this result in line with some of pevious 
research findings. Febriana Triswandi in her research using story pyramid strategy 
in improving students’ summary writing ability had successed. All of the students 
were easier to write and most of them were active in the teaching and learning 
activity. Anggi in her research using story pyramid strategy to teaching reading 
comprehension had successed. It can be seen from the result of the students’ 
reading comprehension thought by using story pyramid was higher than students 
reading comprehension without using story pyramid strategy. The similiarity 
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between those previous research and this research was talking about the use of 
story pyramid strategy. While the differences was about the method and design of 
the research and the kind of the skill had used.  The first research  used class 
action research method and focused in teaching writing, the second and the third 
researcher  used quasi experimental method and focused in teaching reading 
comprehension. While, this research focused on using story pyramid strategy to 
improve students’ reading comprehension in teaching narrative text. 
With regard to the result of the resarch, the implementation of story 
pyramid startegy was effective to improve students’ reading comprehension in 
narrative text and highly suggested to be applied in the process of teaching 
reading. 
 
 
 
 
 
 
 
 
 
  CHAPTER V 
CONCLUSSION AND SUGGESTION 
 
A. Conclussion 
 
 
 
 
The story pyramid strategy was effective to improve students’ reading 
comprehension at the first grade students of SMA PMDS Putra Palopo. It can be 
seen from the result of the hyphothesis test which showed that the probability 
value was smaller than α (0.00<0.05) and t0 (tcount) was higher than tt (ttable ) 
(20.961 > 2.064). It means that the alternative hypothesis (H1) was accepted and 
the null hypothesis (H0) was rejected. It  proved by the mean score of posttest was 
higher than the mean score of pretest (77.00>42.60). It can be  concluded that 
story pyramid strategy can be used to improve students’ reading comprehension 
ability of narrative text. By using story pyramid the students were easier to 
comprehend the text, got the detail and specific information, determining the main 
idea, identifying the inference and vocabulary. Story pyramid also made students 
more active and creative in learning process. 
 
 
 
 
 
 
 
B. Suggestion  
 
Based on the result of data analysis and conclusiom, the researcher gives 
some suggestion as follows : 
1. For the Teacher 
 
 
 
The researcher suggests to English teacher to implement the story pyramid 
strategy. Because, this strategy is one of the appropriate way in teaching 
reading comprehension of narrative text. Besides that, the teacher should 
choose suitable text for the students, give more intensive guidance to the 
students and also give the text based on the students’ level or skill. For the 
beginner class, the teacher should avoid a difficult text. So the students can 
comprehend the text as well.   
2. For the students 
The students can practice more about reading comprehension or another 
material by using story pyramid strategy because this story pyramid can be 
use independetly or grouping.  
3. For the next researcher 
The next researcher who wants to use the story pyramid as strategy in 
teaching reading comprehenison for narrative text, it might be combine this 
strategy with the technology. In addition, this strategy can be applied in 
another skill, such as listening (by using video) and writing. So the students 
will learn intergrated skill. 
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PRE- TEST INSTRUMENT 
 
Name : 
Class : 
 
Choose the correct answer by crossing (x) a, b, c, or d ! 
APPENDICES 
 
 
 
 
The text for questions number 1-10 
The Story of Toba Lake 
Once upon a time, there was a man who was living in north Sumatra. He 
lived in a simple hut in a farming field. He did some gardening and fishing for his 
daily life. 
One day, while the man was do fishing, he caught a big golden fish in his 
trap. It was the biggest catch which he ever had in his life. Surprisingly, this fish 
turned into a beautiful princess. He felt in love with her and proposed her to be his 
wife. She said; “Yes, but you have to promise not to tell anyone about the secret 
that I was once a fish, otherwise there will be a huge disaster”. The man made the 
deal and they got married, lived happily and had a daughter. 
Few years later, this daughter would help bringing lunch to her father out 
in the fields. One day, his daughter was so hungry and she ate his father’s lunch. 
Unfortunately, he found out and got furious, and shouted; “You damned daughter 
of a fish”. The daughter ran home and asked her mother. The mother started 
crying, felt sad that her husband had broken his promise. 
Then she told her daughter to run up the hills because a huge disaster was 
about to come. When her daughter left, she prayed. Soon there was a big 
earthquake followed by non-stop pouring rain. The whole area got flooded and 
became Toba Lake. She turned into a fish again and the man became the island of 
Samosir. 
       Accessed from 
https://ekspektasia.com 
1. Who was the main character of the story ? 
a. A man.      c. A princess and fish. 
b. A man and his daughter.   d. A farmer . 
 
2. Where did the story takes place ? 
a. In north Sumatra    c. In Toba lake 
b. In the garden    d. In farming field 
 
3. What is the main idea of the second paragraph ? 
a. The man get merried with a beautiful princess and live happily. 
 
 
 
b. The fish turn into beautiful princess. 
c. The man caught a big golden fish while fishing. 
d. The fish turned into a beautiful princess while the man was fishing. 
 
4. “The man made the deal”. The underlined word has a similiar meaning to 
.... 
a. Promise    c. Agreement  
b. Hope     d. Proposal 
 
5. Why did the daughter went to field ? 
a. Because the daughter was so hungry 
b. Because the daughter want to eat with her father 
c. Because the daughter would help bringing lunch to her father 
d. Because the daughter would help bringing a fish to her father 
 
6. Which statment is true according to the text ? 
a. The man always keep the promise to his wife 
b. The princess once was a big golden fish 
c. The man did not know the truth about his wife 
d. In the end, the woman turned become samosir island 
 
7. Why did the man angry to his daughter ? 
a. Because he found out that she ate his father lunch 
b. Because she late bring his father lunch 
c. Because she forget to ask her mother for lunch 
d. Because the man was tired  
 
8. Where did the mother asked  the daughter to run up ? 
a. The hill    c. The field  
b. The home    d. The island 
 
9. What happened to the man in the end of story ? 
a. He lived happily and had daughter 
b. He turned into a fish as his wife 
c. He became a rich man 
d. He became a samosir island 
 
10. What is the purpose of the writer by writing the story above ? 
a. To describe the Toba Lake 
b. To entertain the readers the story of Toba Lake 
 
 
 
c. To explain how beautiful the Toba Lake 
d. To narrate how the fish became the island of samosir 
 
 
 
 
The text for questions 11-20 
The Story of the Smartest Parrot 
 
 
A man in Puerto Rico had a wonderful parrot. There was no another parrot 
like it. It was very, very smart. This parrot would say any word-except one. He 
would not say the name of the town where he was born. The name of the town 
was Catano.  The man tried to teach the parrot to say Catano. But the bird would 
not say the word. At first the man was very nice, but then he got angry. “You are a 
stupid bird! Why can’t you say the word? Say Catano, or I will kill you!” But the 
parrot would not say it. Then the man got to so angry that the shouted over and 
over, “Say Catano, or i’ll kill you!” But the bird would not talk. 
 
One day after trying for many hours to make the bird say Catano, the man 
got very angry. He picked up the bird and threw him into the chicken house. “You 
are more stupid than the chickens. Soon I will eat them, and I will eat you, too.” 
In the chicken house there are four old chickens. They were for Sunday’s dinner. 
The man put the parrot in the chicken house and left. The next day the man came 
back to the chicken house. He opened the door and stopped. He was very 
surprised at what he saw! He saw three dead chickens on the floor. The parrot was 
screaming at the fourth chicken, “Say Catano, or i’ll kill you! 
 
     Adapted from I Can Do it English for Senior 
High school 
 
1. Where did the story take place? 
a. London    c. Catano 
b. Puerto Rico   d. Buenos Aires 
 
 
2. Who was the main character of the story ? 
 
 
 
a. Parrot   c. The man and parrot    
b. Catano   d. The bird 
    
 
3. What was the word that the parrot cannot say? 
a. Catano    c. Canato  
b. Tacano    d. Nacato 
 
 
4. How often did the owner teach the bird how to say the word? 
a. Always    c. Many times  
b. Everyday   d. Every second 
 
5. Which statement is true according to the text? 
a. The parrot could say Catano   c. Catano was the name at the parrot 
b. At last the parrot could say Catano d. The man never got angry at the 
parrot 
 
6. What does the man do to the bird because the bird cannot say the name of a 
place? 
a. The man ate the bird.   c. The man killed the bird. 
b. The sold the bird.   d. The man taught the bird. 
 
 
7. What did the parrot do in the chicken house ? 
 a. It did nothing    c. It made three chickens dead 
 b. It sang loudly    d. It cried 
 
8. Why was the man very angry ? 
a. Because the parrot was very smart 
b. Because the parrot did not say catano 
c. Because the parrot was slept 
d. Because the parrot kept on saying catano 
 
9. “It was very, very smart”.  
The underlined word refers to …. 
a. The man    c. The chicken 
b. The bird    d. Puerto Rico 
  
10. what was finally happened when the man come back to the chicken house ? 
 
 
 
a. He saw parrot  died in the kitchen c. He saw three dead chickens on the 
floor 
b. He heard the parrot screaming   d. The parrot was surprised   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
POST TEST INSTRUMENT 
 
Name : 
Class : 
 
 
 
 
Choose the correct answer by crossing (x) a, b, c, or d ! 
 
The text for question number 1-10 
 
A Woman and the Wolves 
A long time ago, very few people lived in the New Territories. There were 
only a few villages. If the people wanted to go from one village to another, they 
often had to pass through wild and unsafe forest.  One day, a farmer’s young wife 
went to the next village to visit her own mother and brother. She brought along 
her baby son. When it was time for her to leave, her brother said “ it is getting 
dark. Let my son, Ah Tim go with you though the forest.” 
So Ah Tim led the way and the young woman followed behind, carrying 
her baby. When they were in the forest, suddenly they saw a group of wolves. 
They began to run to avoid the danger, but Ah Tim kicked against a stone and fell 
down. At once the wolves caught him. The young woman cried to the wolves, “ 
please eat my own son instead.” Then, she put her baby son on the ground in front 
of the wolves and took her nephew away. 
Everyone understood that this was because the woman was very good and 
kind. She had offered her own son’s life to save her nephew.  They ran back to the 
house and called for help. All men in the village fetched thick sticks and went 
back with her into the forest. When they got there, they saw something very 
strange. Instead of eating the woman’s baby the wolves were playing with him. 
     Accessed from 
http://mahirmsoffice.blogspot.co.id 
1. Who was the main character of the story ? 
a. The woman      c. Ah Tim  
b. The young woman’s son    d.  One of the men who 
fetched a stick 
2. Where did the story take place ? 
a. In a village    c. In the forest 
b. In the New Territories   d. In the ground 
3. What is the main idea of the second paragraph ? 
 a. So Ah Tim and the young woman saw a group of wolves in the forest. 
 
 
 
 b. So Ah Tim avoid the danger but kicked the stone and fall down. 
 c. So Ah Tim and the young woman carrying her baby in the forest. 
 d. The young woman put her baby in front of the wolves. 
 
4. Which statment is true according to the text ? 
 a. A farmer’s young wife and her baby went to visit her family 
 b. Ah Time did not want to led the way 
 c. The young woman let Ah time eaten by the wolves 
 d. Ah time who was cried to the wolves 
 
5. How was the woman’s character ? 
 a. She was very beautiful and kind 
 b. She was very good and kind 
 c. She was very annoying 
 d. She was very good  
 
6. “All men in the village fetched thick sticks”. The underlined word has a 
similiar meaning to .... 
e. Cought     c. Hit 
f. Got     d. Recieved 
7.  Why did the woman gave her son to the wolves ?  
a. Because She loved her nephew than her son.  
b. Because She thought about to save her nephew 
c. Because She wanted her son was eaten by the wolves  
d. Because She was crazy  
8. “They began to run to avoid the danger”  
  The underlined word refers to ? 
a. The woman and the wolves 
b. The woman and her nephew 
c. The woman and her baby 
d. The woman and her brother 
9. Why did the brother let her son go with his aunt as she left home, because 
….   
a. His aunt wanted him to come long  
b. Ah Tim was bored to live with his parents  
c. The baby was too cute to be alone  
d. Ah Tim would be a guardian for them  
 
 
 
10. What happend to the baby in the end of story ? 
 a. The baby was crying 
 b. The baby was playing with the wolves 
 c. The baby eaten by the wolves 
 d. The baby died in the forest  
 
 
The text for questions number 11-20 
Malin Kundang 
 
An old woman and her son lived in a little village. Her son was called 
Malin Kundang. They were very poor but they loved each other very much.One 
day Malin Kundang told his mother that he would go to the town  and 
worked there. At first, his mother didn`t allow him, but finaly she let him go with 
tears. 
 
Malin Kundang worked hard in big town. And in a short time he became a 
richman. However, he completely forgot his poor old mother.Some years later, he 
sailed to a harbor near his village. When his mother heard The this news, she 
came to meet him. Malin Kundang pretended not to know her. He said, “ you 
aren’t my mother. Go away !”. His mother became very sad and before she went 
away, she said, “ Oh Malin Kundang, you’re wicked son, you’ll never be safe 
now. You and your money will turn into stone. 
 
Someday later, his ship left the harbor. The sea was calm but when he 
reached the open sea, there was a great storm. The ship was drowned 
Malin Kundang and his money changed into the stone. Now people call it 
“Batu si Malin Kundang”. We can see the stone from Air Manis, a village on the 
coast of West Sumatera near Padang. 
 
 Adaptedfromhttp://www.bukubah asainggris.co.id/narrative text 
 
 
11. Where did the story take place? 
a. In East Java   c. In South Sumatera 
b. In West Java   d. In West Kalimantan 
 
12. What is the kind of the text above? 
a. Procedure text   c. Report text 
 
 
 
b. Recount text   d. Narrative te 
 
13. Who was the main character of the story? 
a. Mother   c. Malin Kundang 
b. The village   d. Neighbor  
 
14. When did Malin Kundang ship left the harbor? 
a. Next time   c. Last year 
b. Someday later   d. Last day 
 
15. Whose ship was hanging down in a harbor? 
a. Malin`s    c. The old woman`s    
b. The farmer`s  d. The fisherman`s 
 
 
16. How was Malin Kundang after becoming a rich man? 
a. Malin kundang become a kind man and     
b. Malin kundang is very lazy     
c. Malin kundang become arrogant and completely forgot his poor old mother 
d. Malin kundang become arrogant to her mother 
 
17. “His mother became very sad”. The underlined word has a similiar meaning 
to? 
a. Happy    c. Greedy 
b. Unhappy   d. Kind 
 
 
18. Why did Malin Kundang feel ashamed to confess his mother? Because…. 
a. He was rich     
b. He couldn`t pay the tax    
c. His mother did a big mistake 
d. His mother was a poor old woman 
 
19.  What is the purpose of the writer by writing the story above ? 
a. To describe the Malin kundang 
b. To entertain the readers the story of Malin Kundang 
c. To explain how beautiful the Malin kundang’s wife 
d. To narrate how the ship become stone 
 
20.  What happend to Malin Kundang in the end of the story ? 
 
 
 
a.  The ship was drowned Malin Kundang and his  money changed into 
the stone. 
b.  Malin Kundang live with his mother happly after. 
c.  Malin Kundang found the stone and had much money. 
d.  Malin Kundang changed to be a good boy . 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Answer Key : 
 
 
 PRE-TEST 
 
 
 
1. A  11. B  
2. A  12. A   
3. C  13. A 
4. A  14. C 
5. C  15. B 
6. B  16. D 
7. A  17. C 
8. A  18. B 
9. D  19. B 
10. B  20. C 
 
  POST-TEST 
1. A  11. C  
2. B  12. D   
3. A  13. C 
4. A  14. B 
5. B  15. A 
6. B  16. C 
7. B  17. B 
8. A  18. D 
9. D  19. B 
10. B  20. A 
 
 
RENCANA PELAKSANAAN PEMBELAJARAN (RPP) I 
 
Sekolah                       : SMA PMDS Putra Palopo 
Mata Pelajaran : Bahasa Inggris 
Kelas/Semester : X/1 
 
 
 
Alokasi Waktu  : 4 X 40 Menit 
A.  KOMPETENSI DASAR 
3.8  : Membedakan fungsi sosial, struktur teks, dan unsur kebahasaan 
beberapa teks naratif lisan dan tulis dengan memberi dan meminta 
informasi terkait legenda rakyat, sederhana, sesuai dengan 
konteks penggunaannya. 
4.8  : Menangkap makna secara kontekstual terkait fungsi sosial, 
struktur teks, dan unsur kebahasaan teks naratif, lisan dan tulis 
sederhana terkait legenda rakyat. 
 
B. INDIKATOR PENCAPAIAN 
1.  Menentukan gambaran umum narrative text text 
2. Menentukan informasi rinci tersurat dan tersirat 
3.  Menentukan fungsi/ tujuan narrative text text 
4.  Menentukan makna kata atau kalimat dalam narrative text 
5.  Mengidentifikasi fugsi social, struktur teks dan unsure kebahasaan 
dari teks narrative sederhana.  
 
C. TUJUAN PEMBELAJARAN 
1. Siswa dapat menentukan gambaran umum dalam narrative text 
tentang legenda rakyat dengan baik dan benar. 
2. Siswa dapat menentukan informasi rinci tersurat dan tersirat 
dengan penuh percaya diri. 
3. Siswa dapat menentukan fungsi/ tujuan teks narrative dengan baik 
dan benar. 
4. Siswa dapat menentukan makna kata atau kalimat dengan baik dan 
benar. 
5. Siswa dapat mengidentifikasi fugsi social, struktur teks dan unsure 
kebahasaan dari teks narrative sederhana. 
 
D. MATERI PEMBELAJARAN 
Fact 
Narrative text, berbentuk legenda sederhana 
 
Telaga Warna 
Long long ago, there was a kingdom in West Java. The kingdom 
was ruled by a king named His Majesty Prabu. Prabu was a kind and wise 
king. But it was a pity that Prabu and his queen hadn't got any children. 
The queen often cried. That was why Prabu went to the jungle. There he 
prayed to God every day, begging for a child. 
 
 
 
A few months later, the queen got pregnant. Nine months later, a princess 
was born. Prabu and Queen loved their beautiful daughter so much. They 
gave whatever she wanted. It made Princess turn into a very spoiled girl. 
One day, the princess celebrated her 17
th
 birthday party. Many 
people gathered in the palace. Then, Prabu took out a necklace which was 
made from gold and jewel. "My beloved daughter, today I give you this 
necklace. Please, wear this necklace," said Prabu. don't want to wear it! It's 
ugly!" shouted the princess. Then she threw the necklace. The beautiful 
necklace was broken. The gold and jewels were spread out on the floor. 
Everybody couldn't say anything. They never thought that their beloved 
princess would do that cruel thing. In their silence, people heard the queen 
crying. Every woman felt sad and began crying, too. Then, everybody was 
crying. Then, there was a miracle. Earth was crying. 
Suddenly, from the underground, a spring emerged. It made a pool 
of water. Soon, the place became a big lake. The lake finally sank the 
kingdom. Nowadays, people called the lake "Telaga Warna". It means 
"Lake of Color". On a bright day, the lake is full of color. These colors 
come from shadows of forest, plants, flowers, and sky around the lake. But 
some people said that the colors are from the princess's necklace, which 
spread s at the bottom of the lake. 
 
Sosial Function 
Memperoleh hiburan, menghibur dan mengajarkan nilai-nilai luhur, 
meneladani nilai-nilai moral, cinta tanah air, menghargai budaya lain, dsb. 
Structure text 
a. Orientation (who were involved in the story, when and where) 
b. Complication (a problem arises followed by other problems) 
c. Resolution (solution to the problem) 
d. Reoriantation 
Language Feature of Narrative  
a. The use of noun phrases (a beautiful princess, a huge temple) 
b. The use of connectives (first, before that, then, finally) 
c. The use of adverbial phrases of time and place (in the garden, two 
days ago) 
d. The use of the simple past tense (He walked away from the village) 
e. The use of action verbs (walk, sleep, wake up) 
f. The use of thinking verbs, feeling verbs, verbs of senses (She felt 
hungry, she thought she was clever, she smelt something burning) 
g. The use of time words (once upon a time, long time ago, then, last 
week) 
 
 
 
 
Topic 
Cerita legenda yang memberikan keteladanan tentang perilaku santun, 
peduli, jujur, disiplin, percaya diri, kerjasama, cinta damai, dan 
bertanggung jawab. 
 
E. METODE PEMBELAJARAN 
Method : Ceramah, tanya jawab 
Strategy: Story pyramid Strategy 
 
F. MEDIA PEMBELAJARAN 
a. Buku teks : English texts in use X 
b. Text monolog berbentuk Narrative 
c. Story pyramid sheet 
G. LANGKAH – LANGKAH PEMBELAJARAN 
 
KEGIATAN DESKRIPSI KEGIATAN ALOKASI 
WAKTU 
Pendahuluan  Salam dan doa 
 Guru memeriksa kehadiran siswa. 
 Memberikan motivasi kepada siswa 
 Menyampaikan tujuan, manfaat pelajaran, 
dan kegiatan pembelajaran. 
 
 
5 Menit 
Inti Mengamati 
 Siswa menyimak penjelasan guru mengenai 
narrative text dan generic structurenya. 
 Siswa mendengarkan satu contoh text 
narrative yang disajikan oleh guru dengan 
memperhatikan fungsi sosial, struktur teks, 
dan unsur kebahasaan.  
 Guru memberikan story pyramid sheet 
untuk tiap orang siswa. 
 Siswa mendengarkan penjelasan guru 
mengenai prosedur penggunaan story 
pyramid sheet. 
 Guru membimbing siswa untuk memahami 
contoh yang telah disajikan. 
 
Mempertanyakan 
 
 
 
 
 
 
70 Menit 
 
 
 
 Dengan bimbingan dan arahan guru, siswa 
mempertanyakan tentang fungsi sosial, 
struktur teks, dan unsur kebahasan dari teks 
narrative. 
 Dengan bimbingan  dan arahan guru siswa 
mempertanyakan prosedur penggunaan 
story pyramid sheet. 
 
Mengeksplorasi 
 Siswa dibentuk kelompok yang terdiri dari 
3-4 orang. 
 Beberapa perwakilan dari siswa membaca 
text narrative secara nyaring dan siswa lain 
mendengarkan dengan seksama. 
 
Mengasosiasi 
 Dengan bimbingan guru, siswa diberi 
waktu untuk  memahami cerita yang ada 
dalam text. 
 Dengan bimbingan guru, siswa diminta 
untuk mengidentifikasi berbagai informasi 
yang terdapat teks. 
 Guru memancing siswa dengan pertanyaan: 
“can you mention the name character of the story 
by using one word?” “can you describe the 
character by using two word?”“can you describe 
where the story took place by using three 
words?”Etc. 
 Dengan bantuan dan bimbingan guru, tiap 
siswa diminta untuk menemukan spesifik 
informasi pada teks dengan menggunakan 
story pyramid sheet kemudian 
melengkapinya secara berkelompok. 
 
Mengomunikasikan 
 Guru mengkonfirmasi hasil lembaran story 
pyramid siswa berdasarkan pada teks 
narrative. 
 Siswa mengungkapkan hal-hal yang sulit 
saat menemukan spesifik informasi pada 
 
 
 
teks narrative. 
 Guru memberikan motivasi terhadap siswa 
yang belum mengerti. 
Penutup  Setelah mengikuti kegiatan pembelajaran, 
peserta didik ditanya, bagaimana 
perasaannya, sebagai refleksi. 
 Guru memberikan pertanyaan untuk 
mengetahui apakah peserta didik sudah 
memahami topik yang dibahas. 
 Menyimpulkan materi pembelajaran. 
 
 
 
5 Menit 
 
H. PENILAIAN  
Indikator, Teknik, Bentuk, dan Contoh. 
 
No. 
 
Indikator Teknik Bentuk Contoh 
1. 
 
 
 
2. 
 
 
 
 
 
Mengidentifikasi 
gagasanyang terdapat 
dalam text. 
 
Megidentifikasi 
informasi yang ada 
di dalam text dengan 
menggunakan story 
pyramid strategy 
Tes Tulis 
 
 
 
Unjuk Kerja 
 
 
 
 
 
Tugas 
individu 
 
 
 
Tugas 
individu 
Please identify the 
generic structure of 
the text ! 
 
Please answer the 
question based on 
the story pyramid 
requested ! 
 
 
 
 
RENCANA PELAKSANAAN PEMBELAJARAN 
 (RPP) II 
 
Sekolah                       : SMA PMDS Putra Palopo 
Mata Pelajaran : Bahasa Inggris 
Kelas/Semester : X/1 
Alokasi Waktu  : 2 X 40 Menit 
 
 
 
I.  KOMPETENSI DASAR 
3.8  : Membedakan fungsi sosial, struktur teks, dan unsur kebahasaan 
beberapa teks naratif lisan dan tulis dengan memberi dan meminta 
informasi terkait legenda rakyat, sederhana, sesuai dengan 
konteks penggunaannya. 
4.8  : Menangkap makna secara kontekstual terkait fungsi sosial, 
struktur teks, dan unsur kebahasaan teks naratif, lisan dan tulis 
sederhana terkait legenda rakyat. 
 
J. INDIKATOR PENCAPAIAN 
1.  Menentukan gambaran umum narrative text text 
2. Menentukan informasi rinci tersurat dan tersirat 
3.  Menentukan fungsi/ tujuan narrative text text 
4.  Menentukan makna kata atau kalimat dalam narrative text 
5.  Mengidentifikasi fugsi social, struktur teks dan unsure kebahasaan 
dari teks narrative sederhana.  
 
K. TUJUAN PEMBELAJARAN 
6. Siswa dapat menentukan gambaran umum dalam narrative text 
tentang legenda rakyat dengan baik dan benar. 
7. Siswa dapat menentukan informasi rinci tersurat dan tersirat 
dengan penuh percaya diri. 
8. Siswa dapat menentukan fungsi/ tujuan teks narrative dengan baik 
dan benar. 
9. Siswa dapat menentukan makna kata atau kalimat dengan baik dan 
benar. 
10. Siswa dapat mengidentifikasi fugsi social, struktur teks dan unsure 
kebahasaan dari teks narrative sederhana. 
 
L. MATERI PEMBELAJARAN 
Fact 
Narrative text, berbentuk legenda sederhana 
 
 
 
 
 
 
 
 
 
 
 
A LION AND A MOUSE 
 
One day a lion was resting in the forest. He was sleeping and leaning his 
body under a tree. Then a mouse ran toward the lion without seeing him asleep in 
front of him. He was bumping the lion’s face so hard that made him awake.The 
lion woke up and mad at him, “Woaahhh, how dare you disturb my sleep?” Then 
the lion caught the mouse. “I’m sorry my king! I accidentally hit you! “He said. “I 
will eat you because you have wakened me up!” cried the lion.“Please! Do not eat 
me my king; I will reply your kindness someday if you let me go! “Beg the 
mouse.   
Hearing what was said by the mouse, the lion laugh out loud, “HHaaaa 
you will repay my kindness? How can a little creature like you can help me!” He 
said. Then He looked at the mouse who was frightened. “Well since you’ve made 
me laugh, I’ll let you go. Moreover, you cannot make me satisfied “said the Lion 
while releasing the mouse. After he let him go, the mouse ran and said, “I will not 
forget your kindness. Thank you “. Then he was back into the forest.  
One day the lion was caught by hunter’s trap. He was trapped in a net 
installed by hunter. The lion was struggling trying to escape from the net. But all 
of his efforts were useless because the net was too strong. Then he was screaming 
for help “Please, save me!” the lion cried. The mouse that was foraging in the 
forest heard lion’ screams. “That is lion. Seemed he is in trouble now. I have to 
help him “said the mouse.  
Soon afterward he went to lion. When he got there, he saw a lion that had 
trapped helpless in hunter’s nets. “Hey, do not be afraid, I’ll help you escape from 
this bondage” said the mouse. “What? You want to save me? Don’t be kidding 
“said the lion. Then the mouse was climbing to the top of the net and began biting 
rope nets one by one with his sharp teeth. The lion, who initially did not believe, 
surprised to see what he did. 
 
 
 
After a while the ropes broken and the lion could get out of the 
entanglement nets, “Thank you! My little friend, you have freed me. I do not think 
you can do it “said the lion. “You are welcome my friend. I had promised to repay 
your kindness someday so I did it “replied the mouse. After that they were always 
together and became good friends in the forest. 
 
Accessed from www.englishstory12.blogspot.com  
Sosial Function 
Memperoleh hiburan, menghibur dan mengajarkan nilai-nilai luhur, 
meneladani nilai-nilai moral, cinta tanah air, menghargai budaya lain, dsb. 
Structure text 
e. Orientation (who were involved in the story, when and where) 
f. Complication (a problem arises followed by other problems) 
g. Resolution (solution to the problem) 
h. Reoriantation 
Language Feature of Narrative  
a. The use of noun phrases (a beautiful princess, a huge temple) 
b. The use of connectives (first, before that, then, finally) 
c. The use of adverbial phrases of time and place (in the garden, two 
days ago) 
d. The use of the simple past tense (He walked away from the village) 
e. The use of action verbs (walk, sleep, wake up) 
f. The use of time words (once upon a time, long time ago, then, last 
week) 
 
Topic 
Cerita legenda yang memberikan keteladanan tentang perilaku santun, 
peduli, jujur, disiplin, percaya diri, kerjasama, cinta damai, dan 
bertanggung jawab. 
 
M. METODE PEMBELAJARAN 
Method : Ceramah, tanya jawab 
Strategy: Story pyramid Strategy 
 
N. MEDIA PEMBELAJARAN 
d. Text monolog berbentuk Narrative 
e. Story pyramid sheet 
 
 
 
O. LANGKAH – LANGKAH PEMBELAJARAN 
 
KEGIATAN DESKRIPSI KEGIATAN ALOKASI 
WAKTU 
Pendahuluan  Salam dan doa 
 Guru memeriksa kehadiran siswa. 
 Memberikan motivasi kepada siswa 
 Menyampaikan tujuan, manfaat pelajaran, 
dan kegiatan pembelajaran. 
 
 
5 Menit 
Inti Mengamati 
 Siswa menyimak penjelasan guru mengenai 
narrative text dan generic structurenya. 
 Siswa mendengarkan satu contoh text 
narrative yang disajikan oleh guru dengan 
memperhatikan fungsi sosial, struktur teks, 
dan unsur kebahasaan.  
 Guru memberikan story pyramid sheet 
untuk tiap orang siswa. 
 Siswa mendengarkan penjelasan guru 
mengenai prosedur penggunaan story 
pyramid sheet. 
 Guru membimbing siswa untuk memahami 
contoh yang telah disajikan. 
 
Mempertanyakan 
 Dengan bimbingan dan arahan guru, siswa 
mempertanyakan tentang fungsi sosial, 
struktur teks, dan unsur kebahasan dari teks 
narrative. 
 Dengan bimbingan  dan arahan guru siswa 
mempertanyakan prosedur penggunaan 
story pyramid sheet. 
 
Mengeksplorasi 
 Siswa dibentuk kelompok yang terdiri dari 
3-4 orang. 
 Beberapa perwakilan dari siswa membaca 
text narrative secara nyaring dan siswa lain 
mendengarkan dengan seksama. 
 
 
 
 
70 Menit 
 
 
 
Mengasosiasi 
 Dengan bimbingan guru, siswa diberi 
waktu untuk  memahami cerita yang ada 
dalam text. 
 Dengan bimbingan guru, siswa diminta 
untuk mengidentifikasi berbagai informasi 
yang terdapat teks. 
 Guru memancing siswa dengan pertanyaan: 
“can you mention the name character of the story 
by using one word?” “can you describe the 
character by using two word?”“can you describe 
where the story took place by using three 
words?”Etc. 
 Dengan bantuan dan bimbingan guru, tiap 
siswa diminta untuk menemukan spesifik 
informasi pada teks dengan menggunakan 
story pyramid sheet kemudian 
melengkapinya secara berkelompok. 
 
Mengomunikasikan 
 Guru mengkonfirmasi hasil lembaran story 
pyramid siswa berdasarkan pada teks 
narrative. 
 Siswa mengungkapkan hal-hal yang sulit 
saat menemukan spesifik informasi pada 
teks narrative. 
 Guru memberikan motivasi terhadap siswa 
yang belum mengerti. 
Penutup  Setelah mengikuti kegiatan pembelajaran, 
peserta didik ditanya, bagaimana 
perasaannya, sebagai refleksi. 
 Guru memberikan pertanyaan untuk 
mengetahui apakah peserta didik sudah 
memahami topik yang dibahas. 
 Menyimpulkan materi pembelajaran. 
 
 
 
5 Menit 
 
P. PENILAIAN  
Indikator, Teknik, Bentuk, dan Contoh. 
 Indikator Teknik Bentuk Contoh 
 
 
 
No. 
 
1. 
 
 
 
2. 
 
 
 
 
 
Mengidentifikasi 
gagasanyang terdapat 
dalam text. 
 
Megidentifikasi 
informasi yang ada 
di dalam text dengan 
menggunakan story 
pyramid strategy 
Tes Tulis 
 
 
 
Unjuk Kerja 
 
 
 
 
 
Tugas 
individu 
 
 
 
Tugas 
individu 
Please identify the 
generic structure of 
the text ! 
 
Please answer the 
question based on 
the story pyramid 
requested ! 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
RENCANA PELAKSANAAN PEMBELAJARAN (RPP) III 
 
Sekolah                       : SMA PMDS Putra Palopo 
Mata Pelajaran : Bahasa Inggris 
Kelas/Semester : X/1 
Alokasi Waktu  : 2 X 40 Menit 
Q.  KOMPETENSI DASAR 
 
 
 
3.8  : Membedakan fungsi sosial, struktur teks, dan unsur kebahasaan 
beberapa teks naratif lisan dan tulis dengan memberi dan meminta 
informasi terkait legenda rakyat, sederhana, sesuai dengan 
konteks penggunaannya. 
4.8  : Menangkap makna secara kontekstual terkait fungsi sosial, 
struktur teks, dan unsur kebahasaan teks naratif, lisan dan tulis 
sederhana terkait legenda rakyat. 
 
R. INDIKATOR PENCAPAIAN 
1.  Menentukan gambaran umum narrative text text 
2. Menentukan informasi rinci tersurat dan tersirat 
3.  Menentukan fungsi/ tujuan narrative text text 
4.  Menentukan makna kata atau kalimat dalam narrative text 
5.  Mengidentifikasi fugsi social, struktur teks dan unsure kebahasaan 
dari teks narrative sederhana.  
 
S. TUJUAN PEMBELAJARAN 
11. Siswa dapat menentukan gambaran umum dalam narrative text 
tentang legenda rakyat dengan baik dan benar. 
12. Siswa dapat menentukan informasi rinci tersurat dan tersirat 
dengan penuh percaya diri. 
13. Siswa dapat menentukan fungsi/ tujuan teks narrative dengan baik 
dan benar. 
14. Siswa dapat menentukan makna kata atau kalimat dengan baik dan 
benar. 
15. Siswa dapat mengidentifikasi fugsi social, struktur teks dan unsure 
kebahasaan dari teks narrative sederhana. 
 
T. MATERI PEMBELAJARAN 
Fact 
Narrative text, berbentuk legenda sederhana 
 
The magic candle 
 
One day, a young wanderer got lost in the wood. Suddenly, he saw a 
light from an old hut. He knocked on the door, and old woman opened it. 
She was crying. She said that a devil had stolen her magic candle. The 
candle could grant anything she asked. The wanderer asked her where the 
devil lived. “in a castle not far from here,” said the old woman. 
 
 
 
The wanderer went to the castle. There he found the devil, but he 
was old and weak. Therefore, when the wanderer grabbed the magic 
candle from the devil’s table and ran away, he couldn’t chase him. 
However, the wanderer was not a kind man. He didn’t return the 
candle to the old woman, but kept it for himself. He lit the candle and 
made a wish, “I want to go far away from here.” 
Suddenly, a genie appeared and took him to a beautiful palace. The 
wanderer wanted to make some money. So, he lit the candle again and 
wished for some jewelry. He sold them to the guests and was soon making 
a lot of money. Then, a princess came to buy some jewelry, but there was 
nothing left. The wanderer fell in love with her and asked her to marry 
him. The kind princess said yes, and they got married the next day. 
In his happiness, the wanderer told the princess about his adventure 
and the magic candle. Hearing that, the princess got very angry. At night, 
she lit the candle and wished the wanderer disappeared. 
In the morning the wanderer awoke and found himself back in his 
ugly house un the village.  
      Accessed from 
www.englishstory12.blogspot.com 
 
Sosial Function 
Memperoleh hiburan, menghibur dan mengajarkan nilai-nilai luhur, 
meneladani nilai-nilai moral, cinta tanah air, menghargai budaya lain, dsb. 
Structure text 
i. Orientation (who were involved in the story, when and where) 
j. Complication (a problem arises followed by other problems) 
k. Resolution (solution to the problem) 
l. Reoriantation 
Language Feature of Narrative  
a. The use of noun phrases (a beautiful princess, a huge temple) 
b. The use of connectives (first, before that, then, finally) 
c. The use of adverbial phrases of time and place (in the garden, two 
days ago) 
d. The use of the simple past tense (He walked away from the village) 
e. The use of action verbs (walk, sleep, wake up) 
f. The use of time words (once upon a time, long time ago, then, last 
week) 
 
Topic 
Cerita legenda yang memberikan keteladanan tentang perilaku santun, 
peduli, jujur, disiplin, percaya diri, kerjasama, cinta damai, dan 
bertanggung jawab. 
 
 
 
 
U. METODE PEMBELAJARAN 
Method : Ceramah, tanya jawab 
Strategy: Story pyramid Strategy 
 
V. MEDIA PEMBELAJARAN 
f. Buku teks : English texts in use X 
g. Text monolog berbentuk Narrative 
h. Story pyramid sheet 
W. LANGKAH – LANGKAH PEMBELAJARAN 
 
KEGIATAN DESKRIPSI KEGIATAN ALOKASI 
WAKTU 
Pendahuluan  Salam dan doa 
 Guru memeriksa kehadiran siswa. 
 Memberikan motivasi kepada siswa 
 Menyampaikan tujuan, manfaat pelajaran, 
dan kegiatan pembelajaran. 
 
 
5 Menit 
Inti Mengamati 
 Siswa menyimak penjelasan guru mengenai 
narrative text dan generic structurenya. 
 Siswa mendengarkan satu contoh text 
narrative yang disajikan oleh guru dengan 
memperhatikan fungsi sosial, struktur teks, 
dan unsur kebahasaan.  
 Guru memberikan story pyramid sheet 
untuk tiap orang siswa. 
 Siswa mendengarkan penjelasan guru 
mengenai prosedur penggunaan story 
pyramid sheet. 
 Guru membimbing siswa untuk memahami 
contoh yang telah disajikan. 
 
Mempertanyakan 
 Dengan bimbingan dan arahan guru, siswa 
mempertanyakan tentang fungsi sosial, 
struktur teks, dan unsur kebahasan dari teks 
narrative. 
 
 
 
 
 
 
70 Menit 
 
 
 
 Dengan bimbingan  dan arahan guru siswa 
mempertanyakan prosedur penggunaan 
story pyramid sheet. 
 
Mengeksplorasi 
 Siswa dibentuk kelompok yang terdiri dari 
3-4 orang. 
 Beberapa perwakilan dari siswa membaca 
text narrative secara nyaring dan siswa lain 
mendengarkan dengan seksama. 
 
Mengasosiasi 
 Dengan bimbingan guru, siswa diberi 
waktu untuk  memahami cerita yang ada 
dalam text. 
 Dengan bimbingan guru, siswa diminta 
untuk mengidentifikasi berbagai informasi 
yang terdapat teks. 
 Guru memancing siswa dengan pertanyaan: 
“can you mention the name character of the story 
by using one word?” “can you describe the 
character by using two word?”“can you describe 
where the story took place by using three 
words?”Etc. 
 Dengan bantuan dan bimbingan guru, tiap 
siswa diminta untuk menemukan spesifik 
informasi pada teks dengan menggunakan 
story pyramid sheet kemudian 
melengkapinya secara berkelompok. 
 
Mengomunikasikan 
 Guru mengkonfirmasi hasil lembaran story 
pyramid siswa berdasarkan pada teks 
narrative. 
 Siswa mengungkapkan hal-hal yang sulit 
saat menemukan spesifik informasi pada 
teks narrative. 
 Guru memberikan motivasi terhadap siswa 
yang belum mengerti. 
Penutup  Setelah mengikuti kegiatan pembelajaran,  
 
 
 
peserta didik ditanya, bagaimana 
perasaannya, sebagai refleksi. 
 Guru memberikan pertanyaan untuk 
mengetahui apakah peserta didik sudah 
memahami topik yang dibahas. 
 Menyimpulkan materi pembelajaran. 
 
 
5 Menit 
 
X. PENILAIAN  
Indikator, Teknik, Bentuk, dan Contoh. 
 
No. 
 
Indikator Teknik Bentuk Contoh 
1. 
 
 
 
2. 
 
 
 
 
 
Mengidentifikasi 
gagasanyang terdapat 
dalam text. 
 
Megidentifikasi 
informasi yang ada 
di dalam text dengan 
menggunakan story 
pyramid strategy 
Tes Tulis 
 
 
 
Unjuk Kerja 
 
 
 
 
 
Tugas 
individu 
 
 
 
Tugas 
individu 
Please identify the 
generic structure of 
the text ! 
 
Please answer the 
question based on 
the story pyramid 
requested ! 
 
 
 
 
 
 
 
 
 
RENCANA PELAKSANAAN PEMBELAJARAN 
 (RPP) IV 
 
Sekolah                       : SMA PMDS Putra Palopo 
Mata Pelajaran : Bahasa Inggris 
 
 
 
Kelas/Semester : X/1 
Alokasi Waktu  : 2 X 40 Menit 
Y.  KOMPETENSI DASAR 
3.8  : Membedakan fungsi sosial, struktur teks, dan unsur kebahasaan 
beberapa teks naratif lisan dan tulis dengan memberi dan meminta 
informasi terkait legenda rakyat, sederhana, sesuai dengan 
konteks penggunaannya. 
4.8  : Menangkap makna secara kontekstual terkait fungsi sosial, 
struktur teks, dan unsur kebahasaan teks naratif, lisan dan tulis 
sederhana terkait legenda rakyat. 
 
Z. INDIKATOR PENCAPAIAN 
1.  Menentukan gambaran umum narrative text text 
2. Menentukan informasi rinci tersurat dan tersirat 
3.  Menentukan fungsi/ tujuan narrative text text 
4.  Menentukan makna kata atau kalimat dalam narrative text 
5.  Mengidentifikasi fugsi social, struktur teks dan unsure kebahasaan 
dari teks narrative sederhana.  
 
AA. TUJUAN PEMBELAJARAN 
16. Siswa dapat menentukan gambaran umum dalam narrative text 
tentang legenda rakyat dengan baik dan benar. 
17. Siswa dapat menentukan informasi rinci tersurat dan tersirat 
dengan penuh percaya diri. 
18. Siswa dapat menentukan fungsi/ tujuan teks narrative dengan baik 
dan benar. 
19. Siswa dapat menentukan makna kata atau kalimat dengan baik dan 
benar. 
20. Siswa dapat mengidentifikasi fugsi social, struktur teks dan unsure 
kebahasaan dari teks narrative sederhana. 
 
BB. MATERI PEMBELAJARAN 
Fact 
Narrative text, berbentuk legenda sederhana 
Sincere Will Get a Great Return 
 
Once upon a time, there was a kingdom named Auretto, all people 
lived peacefully there. One of them was Charlita, the king’s daughter who 
was assumed as the most beautiful and kindest Princess of Auretto. 
 
 
 
One day, Charlita looked blue. Because of that her father got confused. 
“What’s the matter my beautiful daughter? Why are you so sad?” asked 
King Fernando. Charlita was just silent. She did not say anything. 
Then, King Fernando decided to make a competition to cheer 
Charlita again. After that, the palace representative announce: “I will make 
a competition. The aim is to make my daughter, Princess Charlita to be 
happy and laugh again. Everyone who can do it, will get a prize. It will be 
held tomorrow when the sun rises. Sign: King Fernando.” 
The following morning, everybody came to the palace, tried to give 
their best performance. They seemed happy and laugh, but not for Princess 
Charlita. She was just silent and still looked sad. 
King Fernando started to give up. No one amused his daughter. Then, 
there came a young handsome man. “Excuse me King Fernando. I would 
like to join your competition. But, would you mind if I took Princess 
Charlita for a walk?” said the young man gently. “As long as you make 
my daughter be happy again, it will totally alright.” said King Fernando. 
The young handsome man took Princess Charlita for a walk in a beautiful 
blue lake with a green forest around it. Princess Charlita smiled and 
looked happy after that. Every body looked happy, too. “I know why are 
you so my beautiful daughter. Now, I promise I will environment green. I 
regret for always destroying it.  
Finally, the environment around the kingdom became so beautiful 
and green, full of plants. Then, the young handsome man got a prize from 
the king. “I will marry you off my daughter.” said him. “That is the prize I 
promise for you. Thanks for keeping our environment well. Thanks for 
making my daughter happy again.” 
 
http://materibahasainggriskelasx.blogspot. 
 
 Sosial Function 
Memperoleh hiburan, menghibur dan mengajarkan nilai-nilai luhur, 
meneladani nilai-nilai moral, cinta tanah air, menghargai budaya lain, dsb. 
Structure text 
m. Orientation (who were involved in the story, when and where) 
n. Complication (a problem arises followed by other problems) 
o. Resolution (solution to the problem) 
p. Reoriantation 
Language Feature of Narrative  
a. The use of noun phrases (a beautiful princess, a huge temple) 
b. The use of connectives (first, before that, then, finally) 
c. The use of adverbial phrases of time and place (in the garden, two 
days ago) 
d. The use of the simple past tense (He walked away from the village) 
e. The use of action verbs (walk, sleep, wake up) 
 
 
 
f. The use of time words (once upon a time, long time ago, then, last 
week) 
 
Topic 
Cerita legenda yang memberikan keteladanan tentang perilaku santun, 
peduli, jujur, disiplin, percaya diri, kerjasama, cinta damai, dan 
bertanggung jawab. 
 
CC. METODE PEMBELAJARAN 
Method : Ceramah, tanya jawab 
Strategy: Story pyramid Strategy 
 
DD. MEDIA PEMBELAJARAN 
i. Buku teks : English texts in use X 
j. Text monolog berbentuk Narrative 
k. Story pyramid sheet 
EE. LANGKAH – LANGKAH PEMBELAJARAN 
 
KEGIATAN DESKRIPSI KEGIATAN ALOKASI 
WAKTU 
Pendahuluan  Salam dan doa 
 Guru memeriksa kehadiran siswa. 
 Memberikan motivasi kepada siswa 
 Menyampaikan tujuan, manfaat pelajaran, 
dan kegiatan pembelajaran. 
 
 
5 Menit 
Inti Mengamati 
 Siswa menyimak penjelasan guru mengenai 
narrative text dan generic structurenya. 
 Siswa mendengarkan satu contoh text 
narrative yang disajikan oleh guru dengan 
memperhatikan fungsi sosial, struktur teks, 
dan unsur kebahasaan.  
 Guru memberikan story pyramid sheet 
untuk tiap orang siswa. 
 Siswa mendengarkan penjelasan guru 
mengenai prosedur penggunaan story 
pyramid sheet. 
 Guru membimbing siswa untuk memahami 
contoh yang telah disajikan. 
 
 
 
 
 
 
70 Menit 
 
 
 
 
Mempertanyakan 
 Dengan bimbingan dan arahan guru, siswa 
mempertanyakan tentang fungsi sosial, 
struktur teks, dan unsur kebahasan dari teks 
narrative. 
 Dengan bimbingan  dan arahan guru siswa 
mempertanyakan prosedur penggunaan 
story pyramid sheet. 
 
Mengeksplorasi 
 Siswa dibentuk kelompok yang terdiri dari 
3-4 orang. 
 Beberapa perwakilan dari siswa membaca 
text narrative secara nyaring dan siswa lain 
mendengarkan dengan seksama. 
 
Mengasosiasi 
 Dengan bimbingan guru, siswa diberi 
waktu untuk  memahami cerita yang ada 
dalam text. 
 Dengan bimbingan guru, siswa diminta 
untuk mengidentifikasi berbagai informasi 
yang terdapat teks. 
 Guru memancing siswa dengan pertanyaan: 
“can you mention the name character of the story 
by using one word?” “can you describe the 
character by using two word?”“can you describe 
where the story took place by using three 
words?”Etc. 
 Dengan bantuan dan bimbingan guru, tiap 
siswa diminta untuk menemukan spesifik 
informasi pada teks dengan menggunakan 
story pyramid sheet kemudian 
melengkapinya secara berkelompok. 
 
Mengomunikasikan 
 Guru mengkonfirmasi hasil lembaran story 
pyramid siswa berdasarkan pada teks 
narrative. 
 
 
 
 Siswa mengungkapkan hal-hal yang sulit 
saat menemukan spesifik informasi pada 
teks narrative. 
 Guru memberikan motivasi terhadap siswa 
yang belum mengerti. 
Penutup  Setelah mengikuti kegiatan pembelajaran, 
peserta didik ditanya, bagaimana 
perasaannya, sebagai refleksi. 
 Guru memberikan pertanyaan untuk 
mengetahui apakah peserta didik sudah 
memahami topik yang dibahas. 
 Menyimpulkan materi pembelajaran. 
 
 
 
5 Menit 
 
FF. PENILAIAN  
Indikator, Teknik, Bentuk, dan Contoh. 
 
No. 
 
Indikator Teknik Bentuk Contoh 
1. 
 
 
 
2. 
 
 
 
 
 
Mengidentifikasi 
gagasanyang terdapat 
dalam text. 
 
Megidentifikasi 
informasi yang ada 
di dalam text dengan 
menggunakan story 
pyramid strategy 
Tes Tulis 
 
 
 
Unjuk Kerja 
 
 
 
 
 
Tugas 
individu 
 
 
 
Tugas 
individu 
Please identify the 
generic structure of 
the text ! 
 
Please answer the 
question based on 
the story pyramid 
requested ! 
 
 
 
 
RENCANA PELAKSANAAN PEMBELAJARAN 
 (RPP) V 
 
Nama Sekolah : SMA PMDS Putra Palopo 
Mata Pelajaran  :  Bahasa Inggris 
Kelas/Semester :  XI / 1 
 
 
 
Alokasi Waktu :  2 x 45 menit  
Tema : Narrative Text ( Reading Comprehension ) 
 
I. Standar Kompetensi 
 Memahami makna teks fungsional pendek dan monolog berbentuk  
reports, narrative, dan analytical  exposition dalam konteks  
kehidupan sehari-hari.  
 
 Mengungkapkan makna dalam teks fungsional pendek dan monolog 
yang berbentuk report, narrative dan analytical exposition dalam 
konteks kehidupan sehari-hari. 
 
II. Kompetensi Dasar 
Merespon makna dalam teks monolog yang menggunakan ragam bahasa 
lisan secara akurat, lancar dan berterima dalam konteks kehidupan sehari-
hari dalam teks berbentuk:  narrative. 
III. Indikator Pencapaian Kompetensi 
1. Mengidentifikasi generic Structures dari text Narrative 
2. Mengidentifikasi informasi  yang terdapat di dalam text dengan 
menggunakan  story pyramid strategy. 
IV. Tujuan Pembelajaran 
Pada akhir pembelajaran siswa dapat : 
 
1. Mengidentifikasi Generic Structures dari Narrative text 
2. Menemukan berbagai macam informasi penting meliputi orientation 
(tokoh dan latar ) Complication (masalah), dan Resolution (solusi). 
3. Mengidentifikasi berbagai informasi penting yang terdapat dalam text 
dengan menggunakan story pyramid strategy. 
 
V. Materi Pokok 
1. Teks monolog berbentuk narrative 
The monkeys and the men story 
 
Long, long ago. There were many monkeys living in the forest around Chiengmai. 
Hunters used to go there from Bangkok to catch them. Some were sold to zoos, 
some to people who wanted them as pets, and others to people who liked monkey 
soup. 
 
 
 
One day, a hunter caught many monkeys in his traps. They were all 
screaming and making a loud noise except one who sat very quite. “He must be a 
very unusual monkey.” The hunter said to himself, “I’ll keep him for myself.” 
He sold all the other monkeys and kept this one in a big wooden cage in his 
house. He was very proud of him. When his friends came to visit him, he showed 
them the monkey. The monkey always sat very quietly in a corner of the cage. 
“He’s very polite and well-behaved,” said his friends. “He’s like a human 
being. Why don’t you let him out of the cage? We’re sure he won’t run away.” 
The hunter did this. As soon as he opened the door of the cage. The monkey 
ran away to the jungle at the back of the hunter’s house. He soon met some other 
monkeys. They were interested in him, as a monkey who had been caught by 
hunter seldom returned. 
“What happened?” they asked him. “What was it like living in the monkey 
hunter’s house?” 
The monkey scratched his head and ate a banana before replying to them. “I 
lived in a cage,” he said. “I had a good chance to watch the hunter and his friends 
very closely. First of all, they talk a lot. They all talked at the same time. Some of 
them played silly games. They threw away food they didn’t eat and left it lying 
around.” 
The monkey’s new friends did not want to hear any more. They expected 
the monkey would tell them something more interesting. They started chatting 
among themselves and eating bananas and throwing away the skin. Some chased 
their own tails and scratched their heads. 
“Wait,” the monkey called to them. “I haven’t finished yet.” 
“we don’t want to hear any more,” the other monkeys said. 
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VI. Method  : Ceramah, tanya jawab 
 Strategy :  Story pyramid Strategy 
 
VII. Langkah-langkah Kegiatan Pembelajaran 
A. Kegiatan awal (10’) 
1. Guru memberi salam, berdo’a dan absensi 
2. Guru menyampaikan tujuan pembelajaran 
3. Guru menyampaikan bahwa strategy pembelajaran yang akan digunakan 
adalah story pyramid strategy. 
 
B. Kegiatan inti (70’) 
Eksplorasi  
1. Guru memberikan satu text narrative pada tiap siswa 
 
 
 
2. Siswa diberi waktu untuk membaca dan memahami text narrative 
tersebut. 
3. Siswa diminta untuk mencatat kata-kata sulit dalam text untuk kemudian 
dibahas bersama. 
4. Menanyakan siswa terkait dengan generic Structure dan inti cerita dari 
text yang diberikan. 
Elaborasi 
 
1. Siswa mengidentifikasi berbagai informasi dalam text meliputi 
orientation (tokoh dan latar ) Complication (masalah), dan Resolution 
(solusi). 
2. Guru membagikan lembaran story pyramid kepada setiap siswa 
3. Guru menjelaskan kembali mengenai story pyramid dan prosedur 
penggunaannya. 
4. Guru meminta siswa untuk mengisi story pyramid sesuai dengan 
informasi yang diminta. 
5. Guru membantu siswa menemukan spesifik informasi pada text dengan 
menggunakan story pyramid. 
Konfirmasi  
 
1. Guru mengonfirmasi hasil lembaran story pyramid siswa dan 
mendiskusikan jawaban bersama-sama. 
2. Guru memberikan motivasi kepada siswa yang belum mengerti. 
 
C. Kegiatan Penutup (10’) 
1. Siswa difasilitasi untuk mengungkapkan kesulitan selama proses belajar-
mengajar. 
2. Guru memberikan kesimpulan terhadap materi dan dilanjutkan dengan 
menutup proses belajar. 
VIII.  Sumber/Bahan/Alat 
1. Buku teks : English texts in Use XI 
2. Text narratives 
3. Story pyramid sheet 
IX. Penilaian  
 
No. 
Indikator Teknik Bentuk Contoh 
 
 
 
 Indikator, Teknik, 
Bentuk, dan 
Contoh. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 DOCUMENTATION 
 
 
 
 
1.  
 
 
 
2.  
 
 
Mengidentifikasi 
gagasan yang 
terdapat dalam 
text. 
 
Megidentifikasi 
informasi yang 
ada di dalam text 
dengan 
menggunakan 
story pyramid 
strategy 
Tes Tulis 
 
 
 
Unjuk Kerja 
 
 
 
 
 
Tugas individu 
 
 
 
Tugas individu 
Please identify the generic 
structure of the text ! 
 
 
Please answer the question 
based on the story pyramid 
requested ! 
The Students were doing the pretest 
The Researcher was explaining material to the students 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The Researcher was listening to the students’ reading narrative text 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
The students was completing the story pyramid sheet by grouping 
A Story pyramid sheet completed by students 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The Students were doing the posttest 
A researcher with the Students of class x SMA PMDS Putra Palopo 
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